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ABSTRACT 

This module i^ d 
in an actual school situation wi 
^n^ indivjL-dualized instruction pr 
pf reiser IptLve teaching model. The 
three- learning er perie-nce" a'ctivi 
teachei; .demonstrate knowledge of 
educational goals of special nee 
Qsed in d^sigjDiiig instruction, a 
■odel as '^it relates to indi vidua 
experience x:6ntaiiis .an objective 
learnipg activity, sel.f check ac 
.a review ^of relat^ed literature. . 
packet to help teachers develop 
of the aainstreaming concept and 
vhoir have special needs t^ obtain 
jobs* Objectives*^' activities, *ev 
.materials ars presented in chart 



esigned. to enable the teacher working 
th a special aeeds^lear her to develop 
ogram ba^ad on a diagnostic^ 

first of three chapters contains 
ties which are desigrr^d to help the ' 
(i) the handicapping conditions and 
ds learners^ (2) delivery systems - 
nd (3) the dia^gnostic presci^iptive 
1 iastructiOB^ Each learning 
, learning activity, optional 
tivity, and feedbacks Chapter two is 
The third chapter contains a training 
affective and 'dogaiti ve undeitst anding 
its implications for training people 
^and keejp rewarding and satisfying 
aluation methods, .and learning 
form, (LRA) 
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As trie bounde^ ies ^^stv^eer specia ^ sucation 2nd regular. education 

■ ■ . ' \ : ■ * ^ "/ ■ ■ ■ ^ • ' ' ' 

are fadjng handicaippe< students are t>e^T:g 'mairistreaTOd into the ; 

regular cl^^^om, t'^ vocaitT-jna' educatio' teacher v 11 be called 'upon " . 

to deal wirr: e wide -ancfe indi\-idual. lezr'-ning styles. As learners • 

■ wfth sped V fall tne rifrinstr^ar :}f educar-ron, v. is. Tilled 

with more 5^- -xre ' d^^ib^led st-idents. he "ocationa* ru-^culum, aimed 

at prepar : n iydoal ga^'^'^i: scloymer^, mus' hfe caramensiirate 

with the "ireds ""^e ^^^^nr^^ to :>e servec. 

^ T: is^morjle • ie *gned fcr the vDCfl":iona.l edica-^t qn teacher. It 

defines the har^ vt=nr — ^Tu-::^or- special ne^ds -i^^*e^s who will be 

in your classrcr* expains de ive^^ sys'ieTris "^nd. ins^r--::'* ^rrral rnethods 

•<ic::$ r anci provides v -iagnost ^ orsscriptive 

rf^te-.: i: ir :1vidua* ized ihstrucr"^^ ^r the spec^ial ; 

::i;*-::'^f th s.modu'- tp help r^pare yoU:,.the 
teacher, to pr; vide "r-^. bes* "earning e^cp^^ence Dossible for your-students 
througr KnowTerier o und^'- .ir^dirg of ho^ zrey learn. ' 



employe in sr-^cz 
teach^inc model ar 
needs, leanjer. 

"The 'ill' "-T.air 



•• - • , "'. . ABOUT. THIS MODULE^ ■ .. . 
Objectives ' < * ■ • ^ 

Terminal Objecti ves .. Whi^V Working In an actual schaol situation' w.ii 
a special^ needs learner, develop. an individualized instruction^program , 
based ori the diagnostic prescriptive, teaching model. Your performance 
will be assessed t)y^bur refojurce person, using the Teacher Performance 
Asses'smertt (Learning^ Experience IV). - . .'. ■ 

Enabling^. Objectives . (1) After 'completing.the required reading, demon- 
strate knowledge 0^ the handicapping CQn?di-t|ons and educational goals 
of specra:! reeds learners. <2) After completing thet, required reading, 
demonstrate cnow'edge of the delivery systems useb in designing instruc- 
tiqr>. (3) After completing , the required rea'dfng, demonstrate 'knowledge 
of the concepts involved in /the diagnostic prescriptive teaching model. 

Prerequisites / To complete this module, you must have competencies in 
teacher^ducation. fhe module is designed for both pre- and in-service 
teacheris . ^ 
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Enabi ing Objective , After completing the /required reading, aemonstrate 
knowledge of the JKndi capping conditions: and educational goals of spec^^l 
needs learners' * ' ^ ' * 

Activity . VYou wi^' be reading the i-^ormatjon sheet:, Special ^4eeds 

• . ji 

Learners and Educatiorral Goals. - % • 



Optioncl Activity . .You* may wish to read the supple=Tientary refe^nce.,, 

The Exceptional Individual. . * ^ 

*. ' 

Activity , You will be demonstrating knowledge of handicapping cond^tiiDns 
and^educational goals of special needs learners by completing ^e SsV 
Check, - ^ - , / • ^' ^ 



Feedback . - You will be evaluating your competency by comparing your 

• ' ' j' 

.completed Self Check with the i:orrect responses, 

' r . ' ■ ^ , 

Activity : • For information about handicapping conditions and educati 
goals 'of special needs learners, read Special Needs Learners and Educe 
tional Goals. ' ^ « . 



SPECM -^'EECi^ LEARNERS AN C EDUCATIONAL GOALS ' . ^ 

Moderrrr;:£jy Hancici|yr^ . 

Learn^n-c " vl: ed. Any spec*' ^'g difficuV.y "'r acquiring and ' 
jsinc "ormarv-* i^ ills that ai^fe r oeritial to rrob^.em sol ving'is'^av 
sardine -*sa^ ' It is a dTSorde^ in the nsych: iocical process ' 

.Ttric: w TT: *-^Ti t *-:jelf frequently ' - nonacri^veiiie:^-. Many c- "icitsN^^' 
i^e nci — ?c ^fs-^ble, so diagnosis 3 required ^r- aent^ tion^^ 
rhe D:-'~''jle:^ • ^' 

A' 7 a learningv5|d":s.abi1ity~Tnay be Jar i^ r o ^. some . 



e :^ple: 



0 

m 



Mc ^' ' sab'l ity-T-Teachetfs "*By describe tr:f -^e'r ds 
he - cwc eft feet when ha zing un'usua" t-:-^ ^^anow-^-" ting 
a ir difficulty in manipu ating thincr-, is c .-ting 

W7-^ ,:issors. " Awkward gros:5 motor coo-din> •;on a^c/or 
:T^r -ess n perforjning fine motor ski"1s present. 
-Si.- disatn ity--This problem may show whfer tne student 
c en a picture of a two- or tfiree-dir»nsiolial object/-^ 
z,r.^ .ed t(i^lind tl^ same object in a f^eld of ci-'ferent 
oDjezui elsewhere on the page.. Or he ma: have a -weakness 

' . . x". 

. i-^. ciscriminating two words or letters look alike ^ 
(pen, -in; p, q). ._, . 

^ 

Auditory, disability—Most frequently, auc -ory deficits aVe 
seen |s the inability to repeat more thar ix words in a . . 
sentence. A 's^ent may not be able' to aiscriminate loudness 
0- oitch of voice and/or long and short vo^f" soufids. as in 
se:: or sit. 7 ^ ' ^ ' 



• • 'The vc::ational tocher, as part of h': task in^des gnin; a reipecti'al 
program, must Tain knowlear:^ of the methocs a ^d-mcter-feTs G^ielcDGsd for 
the specific prciblem.. l'"'^^ and practice are effect! ve^rocedu-^^ -^c-. 
teach-ing basic skill dfe^^r-'ts. A learning cisability can be remRd'i^--«d I ^ 
by precise, -nc^ vidual iz-- "--structional p-agramming. Trtus , the of* 
the vocat"^^ education -.-cher is to hel: ine student master tr^^ :ssic 
ski,Vs he v ' nejed to- c;. - anc keep emplo^^^nr. '«»-^ 

I' — Meritall: Har-^ zapped. The- *stL3ent whp is ejduca: - 

men- incicapped is r-— -antly behind others in grade^eve rue 

to fculr ' in dealinc --incepts because of abstractnelss . He can 

be r oec.^d learn between^ or-e-half to four-fifths of that learned ^by 

the '-^Br^ student" in one and. by the comoletion of high scnoc Wil> 

«. • * . . . . » ^ 

hav% ac^ academit ski" anging frc'.-!! third to seventh grade 

r-rational educati. .nould be initiated with the intent 

rul ^re": Ticking the edur e mentally nancli<:apped reasonably pro-^icient *^ 

*ir ^-rk^.—^le ski]ls. Thf ncividUal will be able to ho3d a job,-m.ana4e 

»a-^^-^s. c-^d provide for ^ self and his family, there is a reasonable 

pr^ ::cr1or of success and so^al and voe^trprratL independence ir adtil.t- 

hocc. ^ • ' 

' . ' ' \ " ' . • ^ 

Severely Handicapped , \ . • ' - - 

Seriously Emotionally ^Handicapped. Individuals who are seriously 
-emotionally .harndicapped fail to achieve academi^a^ ly.,at a level co^imen- 
surate with their abil Uies . , Such students may ^demonstrate varying 
degrees of an inability to. learn. This ha-ndicap cannot be explaine'd by 
intellectual, sensory or helth factors. 



-There is ^ generous number of types of emo: ohe disorders i'n 
indiyiduals as well as multiple psychological causes, -cademic oerfrrT^-^ 

: > ■ • ■ _ ■ 

ance will vary w-ith degree of severity." Diagnosti: apc'^fsal to identify 
the type and cause of the emotional handicap is nezsss^-y before remedia- 
tion along with academic instruction can beglncN^ 

Trainable Mentally Handicapped. The perso' -"^o i,5' trairab' e 

nientally handicappel| develops at one-fourth to one-^^i f that of the --^-^ 

-handicapped person. Although he cannot be "educate: the^tradit 'dhc. 1 • 

sense, he is capable of rote learnisng and training -.as ieTf d.elR^and seTf 

care potbntia', and can adjust 'socially in the cl'a::^ -^-Jon .and commurity'. 

Howev&r, he will pjobably be dependent for life. 

' Down's Syndrome accounts for one-t-hird .p- th^ trainable pop^'^a- ' 

"tion. It is physically characterized by- almo^id ^apec eyes, short 
't. * - 

st^tuKie^ short fingers, and tongue too large. for ore- cavity. . > 

; . The major goals of the curriculum for t^^r trc'-:able TOntally 

handicappec is for them to provide for their owr neec- without super- ^ , 

vision and to be economically useful. There are man types oT jobs the 

trainable population can perform with competency. I: was offcejieneral ly 

believed that trainables were capable only of rote ty^^ jobs °#P^hose 

that required little know-how. Through rndi vidualizec instruction known* 

as task analysis , the trainable person^ s learning /has Deeji extended to . 

.more complex skills'such as bicycle assembly, meal preparat^n^ sewing,^ 

only tojnention a few. 

Sensory Handicapped | V . ' 

^ , . ■ I. ■ ■ 

Hearing Impaired, hearing impairment ranges in severity from 

light ^6 extVeme. ^Mild and modbrateVy impaired students can benefit ^ 



from. use of dipx: cation and may receive all or part of their education 

in the mainst-^r --ith supplemental help in speech and language develbp- 

^ ■ . - ^ ^ .- - 

^ For t:^:— th severe and profoun-d losses, oral instruction may 

be supplemented: - some form of manthal communication. Mainstreaming and 

• ■» • ' ' 

integration ni:^-: re supervised. . , 

. ^The cro^"^ : o-f" vocational education for the hearing impaired is 

f - ■ - 

to. prepare th^ necrirag impaired student for the occupation of his choice 
With appropr* cze consideration' from the teacher, most students who arev 
hearing impai ^ed can .be successful in nearly a]l occupations. 

Visuc";ly Impaired. Partially sighted refers to those who have 
visual limi'^ -ons bu,t are able to , use vision as a chief channel to 
learning anc *^o$e vision may require an alteration in the educatiq^al 
procedures inaterials. . — >^ ; . ^ i 

Blindness i^ the cpndftion in wh'ich visual function is so 
reduced tha^ braille must be used as a reading medium. ^Blindness 4nay 
be established when vision loss is 80% or m,ore. * 

Vocational skills are taught to vlisiori impaired students in 
business and indO^trial education using the same materials -as sighted # 
peers. Typing, shorthand-, office equipnient anjj metal welcjing can be ♦ 
taught to visually j"mpaired stlidents with minor 6r occassional adaptation 
of materials or procedures. ^ * 

^ w> Speech Impaired. Speech impairments r^^lge from mild^to severe.* 
Two primary'.communi cation disorders are (1) articulary disorders and 
(2)' stuttering. \ . . ^. . 



J Articulory disorders may be attributed to a language problem, 

■ \j 

a speech problem, or a learning disability^. The individual has mis- 
learned the sound^system of the language and is substituting or omitting 
sounds. . ^ ^ . ^ y\ 

Stuttering is the most ;grustra ting for the individual. Causes 
are unknown. Hoy^eyer^ it may be that one of the realities of stuttering 
is fear and anticipation of stuttering. Thus, it is considered to be 
a learned behayiof- with its treatnjgnt to reduce symptoms that disrupt 
speech efforts. ^ ' ~ ^ 

Suggestions for classroom handling of the student with a speech 
impairment ^is to completely accept his nonfluencies in an unembarred 
fashion and encourage him or her, but not force them,' to tal k in* front 
of a group. - ' , ' ^ : ' , 

Vocational education can serve the speech , impaired in almost^ 

the same capacity it can the other students. The teacher should be 

sen^sitive, however, to^the. student's discomfort with vocational type 

activities that would involve verbalization. * • . - ^ 

■ / ' * ' ^ ^' ' ^ . 

Orthopedl'cai>y Handicapped ^ ^ ' - / 

A 

Individuals with orthopedic handicaps, are thase who h^ve 
difficulty in physical movement. The physical impairment may bp due tp. 
myscular, skeletal, or neurological impairment. The teacher'and the 
student will need to find the techniques that work best with hihi through 
experimentation.. In many cases,' prostetic devices can help overcome , 
the handica^). . ^ ' ^ '* / 

< The^^eacher must allow the student^o develop skills as closely 
as possible to his capacities. To do so, consideration of their needs 
is^ essential"^ Facilities should be flexible and e'asy to move' around in. 



|* Health Impaired! .The healthVimpaired student is often overloo.ked 
perhaps because'his handicap is^ not as deviant as others are! Special 
consideration must be giv6n to health \lippai red well . ; Instruc- 

tiorf must be individualized according toHype of impairment and severity 

of impairment. ^ - • . ' ^ 

^ - * ' ^ ' ^ ^ V ■ 

The teacher must guide the -health impiired learner in onoosing 

an occuf^tion that does not interfere or present hazards to hi/ condition. 



1 



The ftil lowing items check yourf. comprehension of the materi'al'in the information . 
sbeet^ Special Need^ Learners, and Educational Goals. Match^ the, handicapping • 
condftlon to^the case study wKich" describes it. Each answer is only used once.V 

^ . - ' • " * ' ' ' \ « ' ' ' - 

"(aT educabTe mentaily'vh^ ^ (f) visually impaired ; ; ^ 

(bj . orthopedically, handicap (g) seriously eniotionally handicapped 

• -(c) "learning disabled. ' ' (h) speech impaired ./ ^ ' 

(d)^' . hearing impaired \' - j CiV tra^inable mentally handicapped 

health imEai;:6d . ^ . * * ' . ^' ^ / 

' 1/' Jim:h5k';difficwU>^ wUh vowel sourids. The wordsr "pen'* and "pin" 
' soundVthe'^s^e to him. ' He ^^an on/y disttnguish. the words visually. 

2. Sharon is in the ninth, grade funGtioning at a 4.0 grade level in 
math. She will' put ^uch effort into hej work as long as she is . 
r \ / ^iven tasks she can handle. It is very difficult for Sharon to . - 
^V, ' apply a concept' to a math' problem^ and solve it. 
■ ; ^ , ••• J . •■ • (•••...'■.'■■ ' ' " , •.. ^ 

. 3. Mike ha.s^ rie^i/er walked but he can move around quite well in a ^ 

. . wheelchair,- He has average intelligence and is welV accepted by 
• '^ ' his classmates'. ^ ' 



4. Although Terry functions ^at an averagis level for "his, age, he n^ds , , 
'special attention, ^ His. asthmatic condition presentsliim from 

..:^taking full ^ woodworking class and specfkl precautions must" 

■ V be taken- 

5. Cathy is in a regular vocationalv class but uses^^ tape recorder and 
^ special reading equifiment' made fdr -this_ particular handicapped 

^.population . /; .V / ' 

6. Tom is in a reguTaf^^ass but receives therapy outside of the class 
; "for problems he il^hjaving with verbalization, 

7; 'When sfJoken to clearly 'and in a normal manner,, Ann fully understands 
what ano^^iipkCfc^s^so"^ is saying by watching their mouth movements. 

8. Fred is a hard working man ^who excels in lawn and garden upkeep and 
^maintenance. He. is faithful and on time for work, but cannot order 
- materials or purchase items necessary to do the. job. ^ '^.^ 

: , , ^- . ■ ■ /' '^ . ■ ^ . , . ' r ; ' • • 

9>; Bob has had tremendous difficulties in adjus^ting to hfs new school. 

. He-physically strikes out at those whq^tryVto help him and withdraws 
' into Isolation when he determines he cannot overcome the situation. 

y " ■ ■ ■ ; - ■ - ■ ..... - V -.-. 

• . - . . . ■ * 
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LEARNING EXPERIENCE 11 . 



Enabling Objective . After completing the required reading, dempnstr^t 
knowledge of the delivery systems used in designing instruction. 

Activity .. You Will be readingrthe information sheet. Delivery System^ 



Optional Ac^i>vity . You may wish to r.|ad the supplementary -reTerence, 
Nystrom', ^Biyne and McCle flan. Instructional Methods in Ocdupational ' , 
Education. ^ ^ * / ^ * 

Activity . You will be demonstrating knowledge of delivery systems 
operations by Completing ithe Self Check. 

Feedback . You will be evaluating your , competency by comparing your 
completed Self Check with thf correct responses. : 



: ^ , DELIVERY SYSTEMS " . • 

■- ■.•'■/ ■. • ■ 

' There are tliree' general api)roac^es. to ^instructional program 
^development for the special needs lear'ner;'» (l) mainstreamihg, (2) jnodi- 
ipied regular programs and (3) specia.l |SV*ograms. We will be^focusing 
mainly on the mainstreaming approacli,. for ^V^^ this concept thalJy^ill 
become a. reality for^ all teachers of 'regxila^classes. ^ ' 

Public Law 94-142, or the<s»Educatiai*^€or all Handicapped Children 
Act, in effect since 1975, safeguards the placement' of the special needs 
learner in the least restrictive environmenf ; that which is closest 
to general education placgment. It was designed. to assure that all • 
handicapped individuals have available to them a free^ appropriate, public 
'education which emphasizes special education and related services * / 
designed to meet their needs. 

Thus, the role of the vocational education teacher will be 
^xtended'when special- needs learners are a'part of his class, , He will 
become a diagnostieian; he must identify and assess special .problem areas 
{Learning Experience III). , He will assume the role of counselor bearing • 
the responsibility for advising young ?pec^al learners. i 

Perhaps one of the teacher' s. major respohsibfVitieS w>ll be to . 
create an accepting atmosphere in the classroom and 'to be aware of. internal 
discomforts an individual might be experiencing in his newj environment/ 
Human interactions -in the classroom ar^ extremely important when special ' 
needs learners are a part of the group. The mood of the Classroom is. 
reflected mainly in the words' and behaviors of the teacher. He must try 
to. understand the handicap affecting his students without stereotyping 
them, help to put therK at ease, and recognize them as individual members 
with indiv-idual needs. - . 



Malnstreaming - ^ . . ^ . • ' 

.( ■ . . 

ThiB concept of mainstrearmg refer*s to placeipent df the special 

. • • ' " ' . . 

need's learner in a regular classroom, the least restrictive envirqnment. 
The purpose behind the mainstreamin^^ approach is to alToW^the specia-l 
needs learner the opportunity to develop' academically and emotionally, 
within the "normal" society'he will be 1 ivlng and working in. 

While in regular placement, ^handicapped learners receive aid 
from support systems to help. them succeed in occupational vocatioria4 
education programs. Individual ized^instruction wil 1 be the focus of / -^"^ . 
the teacher's attention. For the 'mainst approaeh.to bfe successful, 

an ^individual ized instructional framework. is Necessary. Normalizing 
kinds of activities withiTi the' framework will .be included'. . * 

the following is an Individual ized Teaching/Learning Plan for the 
special needs learner arid information that should be included under each 
heading: ^ > 

' I. Description of ' the Learner 

A. Abilities (strengths and weaknesses) . ^ 

B. Nature of handicap 

C. Personal characteristics ^ * 
II. Instructional Oojectives ' " - 

A. General instruction objectives ^ . 

B. Support servrices . ^ 

1 . j ' 

III. Evaluative Criteiri a ; ^' 

a; Description df criteria . • 

B. Methods of evaluation , 

and Equipment * 

ials (for each objective) 



IV. Special Materials 
A. Support, mater 



B. Special procedures 



*- ,V. histructionE Procedures Evaluation Log 

<- *. A. Evaluat-on techniques and instructional methods 
" ■ assessm^^nt • * ' ^ . 

' ^ The vocational :eacl1er should ta^fe^dvantage of the support ^ 
systems available in the school as well as ih the community. He or she. 
is not expected to be familiar with all handicapping^ conditions affecting. 
' his 1 earners f hence cooperation among teachers., special education personnel 
guidance counsel ors , and administrators is imperative if the student is 
to benefit from mainstreaming. External agencies such as mental health, 
rehabilitation, associations fo^ the blind and other agencies for the 
sensory impaired and handicapped serve as rexcellent sources of knowledge, 
help and support. * ' ^ ' 

Modified Regular Prt4rams !^ , - 

The modified regular program approach is. similar to mainstreaming. 
- It includes students with similar handicapping conditions, that is, a 

target population for whom regular programs modifications are made. 

Similar to mainstreaming, a program plan must be designed. Unlike the ^ 

mainstreaming approach, the entire program plan is focused on rather 
J than. an individualized instruction plan. Program objectives may be altered 

but program goals wilT remain the same. The individualized instruction 

that may take place is based on an individual 's specific learning .needs 

other than the handicapping condition. 

Special Programs^ \ 

Special programs are designed for a target group with the same 
-severe handicapping condition such as a group of'blind individuals. . . ^' 
General program, goals and objectives must be modified arid in cases, 

17 . • . 



sigrjiificantly altered*. ; The-^^peCial riee'ds learners in the special programs 
arej without the s^m occupa tional potential as' regular -vocational educa- 
tioh students. r The progr^in is designed for them, in order that they meet ^ 
their owrT greatest potent :1 . • 



■ ■ ■ ■ ■ ■■ . X 
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; SELF CHECK ACTIVITY . „ 

The following items- chetic your comprehension of the material in the information 
sheet, Delivery Systems. Each of the items requires a short es^say-type response. 
Please respond fully, but-briefly. ■ , ' • 

J. 7 Explain the concept of mainstreaming. What is the pjjrpose of mainstreaming^ 



2. Describe the special _needs learner instructional 'plan and the functipn of 
each of. .the five parts-^of tl:!e plan. 



.3.\ How is the modified program different from the mainstreaming approach? 



4. For whom were special programs designed? . Describe the populat 



;^on. 



FEEPBACK 



Compare your written responses on the^ Self Check with the Model/Answers, given 
below. Your responses need not ex^c^'ly duplicate the model responses; however, 
you should have covered the same major points. . - 

■ . . , , . ' ' . . ^• 

. MODEL ANSWERS • * 

r. The concept of mainstreaming referl to the placement of, the special needs 
learner in a regular classroom! the least restrictive environment. The 
purpose behind the Inainstreaming ^ppraach is to allow the 'special needs 
learner the topportunity io develop emotionally and academical "j^y within the 
"normal" societj^ ^that he will be working and living in. 

2. I. Description of Learner , 
A. Abilities ' , . 

. B. Nature of handicap 

C. Personal characteristics 



n. Instructional Objectives - 

A. General instructional objectives / 

B. Support services ^ 

III. ' Evaluative , Criteria ^' 
A. Description of criteria ' . 

^ B. Methods of evaluation _ 

IV: Special' Materials and Equipment 

A. Support materials ' ^ 

B. Special procedures 

" / ' - 

V. Instructional Procedures Evaluation Log ^ 

A. Evaluatiory/techniques and instructional methods assessmapt ^ 

The mjDdified regular program approach is different from mainstreaming in 
that the entire program plan is focused on rather than an indi vi<;lual ized 
instructional plan.. 

Special programs- were designed for a targfet group with the same severe 
handicapping c&ndition. ' 



VvLEARNING EXPERIENCE .III ' 

) ; . \ : , ■ ■•■ -, • ■ - • 

i , * ' - » 

Ea- '^ling Objective . . After compVetrng-^^e required reading, demgnstra-te ^ 

kn.'^ledge of the diagnostic ^prescriptive rpodel as it rfelates to iridivid-* 

' .' • V , i . _ , ^ : 

Uc nsfructi^n. " ^ ^ 

^ -V ■' " • ' ■ ^ - — 1^ 

. Activity . ' You win be.reading^t*e informattbp sheet, Prqu^^H If vidr 

' . ^ . ^ \ i , ' ' 

ualized Injstruction^'to ^he Special .Needs l,earner. 

' ( ' ' . • ' 

. * * . . : . ^ ■ ' 

, ^0ptTOjia> Activity . You may wjsh tp ngad th$ supplementary reference, 

^ ■ .9 

Holmes,- Diagnostic Prescriptive Teaching. ^ ' 

Activity . You will be d^onstrating "knowledge of the ;diagncst''c prescrip 
tive model by completing the Self Check. , ; / 

^-"^d ba.ck . You will oe evaluating your competency by comparing your 
.. .npi-^.ad Self Check with the .^correct/r^esponses . 



PgOVIDI^NG INDIVIDUALIZED INSTRUCTION FOR 
I ' 'SPECIAL N^EDS LEARNERS ^ - - ' 

Indivittualized instruction refers to the Co/lect^ng of specific 
informal^ion on- an individual, this^ using the -^nformatioi. tc^ determine 
his academic needs and designing learning to satisfy those needs. 

• rne following guidelines will be helpful in clarffying what 'J 

individualized^ persona-1 ized, instruction- actual ly is: 

» ■ . ' 

1) The teacher i%' providing individualized instruction 

when he analyzes a studenf-s. perfannance then 

• provides instruction in relation tc that perform-^ 

' apce. ^ • . ^ » ^ 

.•(2)^ Individualized instruction must h»ve a data base, / 
i» ■ > / ^ 

The teacher^assesses the stildent .t9 determine his 

Strengths and weaknesses,^ When instruction is 

based on that specific data, it then becomes 

individualized. , ' * . 

The first step ; :i individualized instructic- is assessment. 

Assessment gives a global inc ration of the student s present functionin 

level of competence as a starring place and as a basis for intervetition. 

Limitations in potenti^ shot d not be assufned. Once the speci*^l needs 

learner's levels have leen identified, an instructional procedure con^ 

sistent with the educav onal goals can begin. By ^assessing student 

performances, the teacher can focus attention on the specific defic ts . 

the student may be having rather than on the task itself. , , 

The diagnostic Drescriptive model seemsra feasible approach to 

identifying special learner's needs, for the first step in teaching the 

handicapped begins with this identification. 
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Task analyze ins-:ructional areas. . Breax general topics 



into sub-topics or sub-areas which are in turn Iproken into 



track of the areas' in ^Mch the >student can and cannot>perfonn. 
This is the procedure involving a teacher-rn^de informal . - 




Specify obj4ctiv^s in sequence. For each sab-area, an 



assessment. 



instructional objective shpu1d.be stated which specifies 




condi'tlons, behavioh in measurable terms and criteria whiph 



must^be met to indicates, ^ma 




Pre- and 'posl^ssessment. Individualized instruction must 
be based on date :ollected during pre- and post-asses-sment . 
Have the student Derform the task before and after individ- 
ualized instruction and collect data following the component 
check list. Evaluate performance based on instructional 
objectives, Once this data s available, r ':ust be examined 
carefully in order to determine what is useful and pertinent 
in designing your'^ ndividual ized instruct'-orval program. The 
■ pre-assessment data must oe supplemented by more. precise task 
related student pe>-formance information. 

Analyze student pe^-^ormanr . Identify specific instructional 
needs. 

Provide instructional materials .to remediate deficits. An 
Important element of individualized instruction is learning 
instructional activities which will be in the unit. Here 
the teaQher prescribes the- materials to oe used in learning. 



^3 



■ . -V - - 21 - ' ' . •. • ■ ' 

t^e diagnostic, prescripts to teaching' special needs 

1^ . ' • ' . \' ^ . <»v . ■ / ^ 

• learners can be sumnarized as follows: assess — state o6ject,ives — 

collect data — analyze — prescribe. 
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Place a check near thfe item -that reefers, to individual izisd instruction • - 

^ 1. living a student something *differenC^om eveVyone. else to do; 

J^^. /Analyzing student pgrformance and prJrVding instruction 1n relation 
to that performance. ^ ^/ ^ . 



^ S'ELF CHECK ACTIVITY . 



_ 3. Checking on students as they independently ^ork on a teisk.' 

4^ AUc(Wing the student to choose, a^ task as to what he feels- he / 
^ needs 'to know. , . ^ • . ^ ' 

_ 5. Begins with a data base to determine 'strengths and weaknesses- • 

Answer the following essay questiop^s fully, but briefly. 
Why is assessment important and what does it tell us? 



Explain how the diagnostic prescriptive teaching approach relates to 
individualized instruction. 



Why is individualized instruction" important in teaching the special needs 
learner?' " 



What is the next step foil owing .initial collection/of performance data? 




. ^ ' CHAPTER H . _ / ^ 

"/ REVIEW 'of RELAm^ LITE 

^ • ' . t 

. Over the Jast several years /^igstrearning, the idea .of integrating - 
■handicapped .persons tnto reguTar; edtlca^idnaT settings, has been a major^ 
topic of ccJncern" for; teachers, ajdministratbrs artd parents both of the V r ' 
handicapped child* tQ be ijiainsireamed^ as' wel 1" as the nonhandicapped qhilki ' 
in whose classroom that TtiaijistrjBarning\\/ould occur. This concern, moreover/ 
has ^]&ined considerable, impetus from several distinct yet interrelated 
considerations surrounding the mainstreaming isisye: Ideologically, all 
^^hildren, regardless of handicapping ^ohdition, the least restrictive 
environm^t possible* in which to learn and grow; economically, education 
caq no longer afford to contn'fiue supporting two ever-expanding^ separate and 
di-stinct educational systems— "regular" and "special -.and legally,* as a 
res'ult'af receijt court decisions and legislatixe mandates on both the state 
and federal leve% » ^educational agencies provide(^handicapped children with 
the^ame educational opportunities at public expense, that are ^traditionally 
provided other children. - ^ ' , 

Not the^ least of these recenf^legal considerations is Public Law- 
94^142 (Education of All Handicapped Children Act)%hich, while not mandating 

J- ' ". ^ 

mainstreaming per se, does suggest that handicapped .and nonhandicapped 

ft 

children be educated together unless the severity of the former's han^ir 
capping condition is oso gi^eat as to preclude successful integration into 
the .regular classroom, even with the benefit of supportive aids and services, 
(NEA Instruction and Professional Development, ^1 97&),. 



* ThefesuTt of sucH. highly motivated concern is that the process of 
mai^ii^trigam^^ learners into regular educationat settings* is ^ 

Well under way f Programs and studies aimed af successfully implementing 

':" ■ \ .'' " "• ■ . • ■ . '* / 

tJiis; latest educational strategy abjound,: anrf increased recognition is being 

,given to th^need fpli additional' programs/and studies aimed at identifying 

* . ' * • ' ' *,*•■.,•' . ' ' 

components" necessary for its^ultimate success,.- 

• ■ . • • ■ , " \ . . - • ■ • 

: this Tatter notion,: and the one toward which this project is 
directed, is crucial: In order for mainstreaming to su'cce€|d In th4 longf 
run ;it must be adaptive; that is, it requires gradual , reasoned impj emen- 

'tation vta irtsure short term success,, need-defined /support systems,- careful 
planning; image enhanceme^ilt 6f those to be integrated and the careful , 
trailing and preparation 6f al 1 . personnel^to be involved. (Soeffing, 1974). 

it' is toward this training and p-r^aration of vocational. pers^CKSff^V 
that this«proje^t is specificany directed. By identvfying, ppmponents 
vital -Cg the successful implementation of mainstreaming and by converting . 
those cc^mpbnents into relevant teachrfr competency statements , it is then 

,the exjiressed aim of this project to igenerate, as a resul t, . subsequent- 
teacher- training modules dir9^6ted specifically 4^oward -}fhe development of 
these pompetencies, and in'so doing, insure tbe^ existence of at least some 

; " - ■ ■ ' ; 

of the components, necessary for the successful rfiainstreaming. of handicapped 
learners into regular vocational education programs.^ . . 

■The fqllowing review of related 1 iterature is concerned ^primarily . 
'with a considera^ti^ of. sonte tif those components.^'identified as essential^ 
to t]iis^..SLicces'sfiil .implementation of a mainstreaming strategy, some of the' 
existing vbcationalj^^ programs that are successfully incorporating 

those, •'c.omponents#ln to \th^ program and, finally, some o^^the ways in which 
those coiWponents have been converted into relevant teacher- training 
competency statements.. ^ ' - . . /• 



<. Some Essenti^il Competencies 

7 ^ In cofnparing;some thirty mainstreami rig programs described by Deno 

^'S73), Beery (1972), Krelnberg and Chow (1973) and Birch (1.974), Chaffin. 
11974) found that the most. notable omission in the. programs under consider 
ation was an effective sy;5tem of evaluation.* Concluding that,, at least 
to the* date of his study, no truly successful mainstreaming program was as 

' \ • • ,i ■ . •■ 

yet in existence, Chaffin offered the following suggestions, based upon 
.his vfindings, for the successful implementation .of a mainstreaming program 

1. The 'decision to mainstream should'be accompanied by the 
decision to provide comprehensive^instructTonal support 

.Systems. ' 

2. Not all handicapped children should be exp;ected-to 

benefit from mainstreaming/ ' ' 

. 3. Mainstreiipiing should be designed at the individual school 
-.t . ' leyel, since each school differs in administrative style, 
teacher attitudes and student population. 

4. Everyone involved in the program should also be involved 
in the planning* of that program. 

5. If the regular teacher is responsible for the [nainstreamed 
•child in the regular classroom, then that -same teacher 
should make decisions concerning the kinds and amounts of 
support needed. 

6. Inservice training and preparation of personnel should 
. ' occur before implementation of the program- 

7. Support procedures to be employed should^'be carefully 
outlined and specifically described. 

Jbr f< pupil aqtount^ing sys-tem, in terms of number served, 
( type of service received and length of time in program^ 
should be developed. ' . . 

9. . A system of program evaluation should be developed in 

or'der, to provide feedback as to the effectiveness of - , 
' the program. 

10. Results of the^ program should be reported, to admin- 
• istra tors, teachers, parents and other members of the- 
conimunity. 



accommodate the spec 



^ In a study by 'Bradfield, Brown, Kaplan; Rickert and Sf^nard 
(3^73), six EMH students were integrated with forty- four nonhindicapped\ 
third and fourth grade students, and precision teaching -procedures, and 
individualized materials and instruction were Used with t^he two experimental 
groups involved. Control groups were maintained, and the results of the . , 
study indicated that handicapped and nonhandi capped students in the inte- 
'grated experimental settings improved as muc^ or more^ than did their 
respective controls in terms of acaderffic growth, social behavior and 

y ' . ^. ' , ' . 

attitude change. As a result of their findingsy the authors pointed put 
that "the entire structure olF the classroom must be modified no^only to . 

ial child., but also to.provide. in^ividUali^JPinstruc- 
tion more effectively to^all children in that class. To return the special 
child to the regular* classes that rejected him in the first, place would.,be 
a serious error" (Bradfield et al' 1973, ^p. 384). ' 

Christbpolis Q&73) suggests three primary components necfessary^ 
for the successful integration of handicapped learners /into regular educa- ' 
tional settings: Interstudent tutbri/ig is advocated in order,, to prevent ^ 
^overwhelming the teacher with a variety of abilUy levels, curricula and 
materials; record keeping and task analysis is proposed to insure the ; 
mainte^nance of sufficient data, on all behaviors, and to insure- the breaking 
down of educational tasks into smaller, more easily mastered components;' 
anfl minimizing traditional assecsmqnt procedures is suggested to the extent 
that assessment becomes dependent solely upon the activity the student is 
having difficulty being 'integrated into, the level of successful performance 
of the student in relation to that activity and the peripheral skill's which 
may be .Tack ipg and, therefore, contributing to that difficulty. 
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d upon potential problems facing the teacher ranging from 

/feel ings of inadequacy and fear of faiHjjre on the part of the handicapped 

student to rejection and other varyi.nq psychological effects on the part 

of the honhandicapped student, Watson (1975) has identified six components 

necessary for dealing withsuch problems; (a) inyolvement of the handi- 

capl)ed student in activities with the rest of the class on a level at which 

he can. succeed; (b) attainment of confidence through opportunities for 

success, emotional reassurance and approval ; (c) introduction of new material 

concretely ancj in steps; (d) the use of extrinsic rewards;,^ (e) the^use of 

^ * - 

games; and, finally, (f) the* use of class stores and sociodramas to encourage 
the transfer of factual information to real-life situations, and, as a 
result, to encoura'ge independent thinking^ - i ^ 

. Levy (1976) proposes a sequence of components for successful main- 
streaming based upon curriculum development, and implemented student by 
student under the direction of a pup.il personnel study tefam consisting of 
four instructional unit teachers, /a guidance counselor,- the pV-incipal and 
a learning disabilities -teacher/consul tant. The sequencie of components 
identified by Levy proceed as follows: 
^ 1/ . Identify the^tudent, n - 

2. Establish a timetable, 

3, Develop a model unit based on the suM^ct matter being 
taught in the regular classroom, I • f 

4- Teach the model unit in the special ^lassroom, 

5, Prepare the student, based .on the model, for entering the 
regular classrooffi, / ^ 

e/ Develop new units based on the original model,-"^ 

' 7.- Teach the new units. ^ 

8. Evaluate the student in relation to the new units. 



9. Provide remedial assistance if needed. r 
^^10. Provide guidance to the regular teacher. 

11. Identify and solve any newly emerging piiroblems. 

12. Evaluate the entire procedure' every nine'weeks. 
levy maintains further that implicit in the entire procedure > 

teachers must be given inservice training, the roles and r^lationships^of 
staff must be redefined^ special education classes must become learning 
resource centers and special education staff must become actively involved^ 

A- 

in developing individualized curricula for all students. 

In an Illinois Occupational Education for Disadvantaged and 'Handi- 

capped 'Persons Bulletin (1974) some examples of modifications made toi-' 

assist handicapped students in regular occupational programs were given, 

; ■ ^ V . 

and they included modifications in the areas of time (shorter and/or 

longer instructional periods, longer ^total completion time, summer ^ 

remediation) , material's (individualized packets, l^raiTle, larger print, 

recordings, amplification, simplified equipment J[, scheduling (flexibility, 

minicourses within broader, projgrams , time extensions); and suppTemen 

educational services (psychological services , guidance arid- c job 

a;nd-fo]:lpw-up).' . ' ■ ^..^.--^ ^ ^- . " 

^att^n^ 

• • / .tional'^^^ Chow 

(1973) point/out sorfie compOnef^^^ .Integra- 
,tion of handicapped learners; irtJti^^^ These 
include individual instructional aides, flexible role definitions as 
perceived by special and regular teachers, team teaching, open scKools, 



lieer and cross-age tutoVing, heterogenious classrooms (including multi- * . 
aging), programmed learning, precision teaching, behavior modification 
and diagnostic and prescriptive teaching. 

Nyquist (1973) identified foi^r /^components necessary for any suc- 
cessful mainstreaming program including- adequate preparation Qf adminis- 
trators, teachers , " parents and stu<Jents; pacing, of the rate at which " ■. . 
handicapped learners are integrated into regular classrooms; specificity 
of ediToational services to all students by special educators; and flexi- 
l^ility in the total program so^ as to allow for change and adaption. 

-In general^ the fou/ components mentioned most often in the 
literature as necessary for the succerf^ful implementation of a main-, 
streaming program inclucie: (a) individualized instruction (Bradfield\ . 
et al., l'^; Christopol is , 1973; Levy, 1976; Occupational Education, 1974; 
Kreinbferg & Chow, 1973; Wynne, Brown, Dakof, & Ulfelder, 1975; Martin, 1974; 
Dirr & Laughl^n, 1974; Bangrover, 1971; Wall, 1974);. (b) adequate preparation 
of all personnel, including the attitudes and values thereof (Chaffin, 1974; 
.Levy, 1976; Kreinberg & Chow, 1973; MacMillan, Jones, & Meyers , 1976; Martin, 
j1974; Birch &, Johnstone, 1975; Wall, 1974-, Wynne et a].. , 1975; Nyquist, 1973; 
Wolf, 1975); (c) a^quate support systems, including cooperation, amojig 
direcj: service agencies (Chaffin, 1974; Brad.fi eld et al_. ,; 1973; Levy, 1976; 
■Occupational Education Bulletin, 1974; Nyquist, 1973; Bangrover, 1971;. Martin 
1974; Wall, 1974); and (d) effective systems of both pupil end program., 
evaluation (Chaffin, 1974r Christopolis, 1973; Levy, 1976; Kreinberg & Chow, 
1973; Winick, 1974; Martin^j 1974; Wolf, 1974). 



Some Existing Programs 
^ Based o'n administrative interviews and on-site visits to ninety-two 
projects In twenty- three states, Walsh, Bregl io and Langlois (1974) con- 
"S.ucted an assessment of vocational educatiici^ ^^rograms for, the handicapped 

under. Part B of the 1968 Amendments to the Vocational Education Act and^ 

^ , ■ ■ - ■ • . ■ • - . ♦ <- 

found .that, of the programs operating under these' Part B set asides^ tnost 
were for special rather than integrated or partially integrated vocational V 
programming ' ■ 

In only 15% of the traditional projects studied were more than one\ 
type of class funded, and in 627o/6f the projects (representing 51% of the 
total enrollment) segregated,' special class programs only received funds- 
Additionally, all- thirteen of'the unique projects'^Sncountered (mobile labs, 
special districts, summer programs, etc. ) weVe special, thus 'brijigtng the 

total proporjpon of special projects to-H59%. ^ 

. ■ ■ ' ■ ft ' - ■ 

The major findings of the statistical overview provided by the 

Study ^were that, for the most par1j, programming undtr the Part B set asides || 

o"f the 1968 Amendments was for special rather than regular \r combination t 

, ' IP • 

projects, and that, as a result, the goal of integrating hahdicappejl 

learners ir>to regular vocational 'education programs was, as yet, unrealized, : ■ 

In the administrative interviews .cortducted pursuant. to the study, . 
aTl but a few of those administrators interviewed; when asked to comment on 
the efficacy^f maifS^treamf ng handicapped students into regular vocational _ 
education programs, maintained that while it was the poliGy.of their program _ 
to integrate y the\nnplementation of that policy was far from a reality. 
Factors contributing to this difficulty in .imp^lementation, according to the 
administrators, included the relative ease 1n accounting for funds spent on 
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a . • 

special prografps as opposed to those spent in conjunction with regular 
programs; fRe reluctance or inability of regular, teachers to accept and/or^ 
teach^the handi^capped student; the absence of services needed by the handi- 
capped studferit in the regular class; the lack of individualized instruc- 
tional techniques in most of the projects; and the referral of individuals 

into the "programs who are unable, to sucpeed in the advanced skills training 

' . • ■ . ■ " 

classes. . * . * 

*• ^ ■ 

In spite of these and other such difficulties, programs do exist 
whicli are effectively making use of, components necessary for the successful 

mainstreaming-of handicappea students inpo regular educational programs; ^ 

* *■ - ' . » • 

and as a result, they are maintaining highly effective, integrated voca- 
tional programs. ^^"^^ 

One such progr^ directed toward meeting the vocational needs. of 



handicapped high school students in the St. Paul -Minnesota area is Project 
SERVE (Lake, 1974). 'Designed to prepare the student for job placement in 
an. integrated' society upon graduation, SERVE promotes the integration o^ 
handicapped students into the regular secondairy education program as much 
as possible by involving those studentis in regular classes such as P.E., 
Vocational Education, Home Economics, Industrial Arts, 'etc. : . 

^ Jnstructionally, fifteen students woYk with a teacher/job coordinator^ 
for half the day in a SER^ classroom where each student foil owS his own 
individualized program encbmpassnig^^ 

and work experience. For the remainder of the day, students are involved 
•> • in OJT in the school district or community, or they receive vocational 

instruction at the area Vocational-Technical school which also maintains a 
SERVE center. . ' ' . 
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Administratively, Project SERVE represents the interagency coor- 
dination of three separ^ate Department of Education^agencies : special 
education, vocational rehabilitation, and vocationa^T education, ' 

^. As a result of this interagency coordination, several cooperative 
arrangements have emerged and^ihclude the requirement that teacher/coor- 
dinators b?^ ceVtified in both- Vocational and special education, the 
' broadening of vocational rehpdl it^tion services to jnclude high school 
aged students, the use by all ifehree agencies of vo3btional rehabilitation's 

V ■ 

data system, the joint fund'ing by al? three. agencies of SERVE personnel 
salaries, the accountability of the coordinator of vocational programs to 
bbth vocational education add special education, the responsibility of the 



vocational adjustment coordinator to both^he public schools and the voca- 
tional rehabilitation office and, finally, the enrollment in the new 916* 
Vo-Tech .Institute--a regular vocational education facility--of both' S£RVE 
^and nonhandi capped students alike. - _ 

Another .facij ity which is successful ly maintaining an integrated 
vocati-onal education program is the Calhoun Area \bcational . Center (CAVC) 
located in Battle Creek, Michi^n (Parker, 1975), ^ ^ 

One of twenty-five area vocational centers~in M ichigan, the CAVC 
serves fifteen school districts within the Q^^h6urrX^6Unt^^ 
are selected for. placement by the individual hilgh sthbols on the basis 
of need and capability, anci the Center thereafter ira Wains a continuing,, 
worJcing relationship with the high school counselors, ^intermediate school 
district counsultants and vocational rehabilitation personnel. 

Operating a fully integrated vocational education program, the 
CAVC make's no distinction between handicapped and nonhandicapped students . 



In terms of programming; student^ attend their home high school for half, 
the. day and tKe CAVC for the other half, and special srssistance is provided, 
any student needing it by the speciaTneeds team. Currently the Ca'^houn 
Area Vocational Center i5 serving ninety-seven special needs, students out* 
of a total enrol lment of 1 ,340 students - 

The Special Vocational Program for the Handicapped operating at 
the Salina Area Vocational Technical School in Salina, Kansas (Abbas &' 
Sittington, 1976; Jernberg, 1975) is another project aimed ultimately at . 
the integration of handicapped students into regular vocational education 
prognams^. . ^ " 

'Serving secondary and post-secondary students with physical , 
emotional or intellectual handicaps the program offers vocational counseling^ 
placement service, work evaluation, job readiness training and vocatiorrtJ 



ining and vocatiorrau 
:ial art, aircraft \ 



^training tryouts in the area-s^ of food service, commerci 
fabrication, offset printing, custodial maintenance, auto-body repair,^, 
small engine repair, welding, diesel .mechanics , nursing aides and drafting. 

Serving as a special referral section of the Salina AVT, the Special 



Vocational Program allows for the eventual integration of handicapped students 
into tf]i regular vocational training" program basetl^upon th'eir successful 
completion of -the work evaluation*and exp];oration phJisps of the- special • ' 
program. OnQe enrolled in the regular prograin, students may attend regular, 
* mbdified or short term courses in the six occupational areas of welding, 

auto-body, offslst printing, aircraft assembly, diesel mechanics and .food - 
services. 

.The special^needs program offered by the Camden County (New Jersey^ 
- Vojpti.onal and Technical School System (Gershon, 1973) is an example of a 
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prograTn Which attempts to offer s variety of options, jncluding integration 
into a- regular vocsition^l education program, , to those students participating 
in its two-phase-orientation project. 

. ' The first phase Of the program consists of a simulated work . 
experience'in which students participate together in a contni^ved working, • 
environment* ^ The major thrust of this phase is on work habits and 
attitudes. , . 

The second phase of the program involves more direct', basic skill 
training in a given' cluster area; ind'ividual ized trailing progr^s for , 
each studervt^ are developed, and the primary objective shifts to the develop- 
ment of salable skills for employment in one of those areas. 

Once a student has moved successfully through the* two phases of 

« ... V 

the orientation program and has acquired the basic skills neicessary- in a- 
given area, he is then eligible for placement in any one of 'the several 
options referred to previously: .(a) OJT within "one of three le^vels of 
cooperative industrial education programs; (b) integration into a regular 
vocational education prograrn; (c) graduation followed by community employ- 

v.. ■ . V 

. menf ; (d) placement in an Area Vocational Technical school program; 

(e) placement in a sheltered workshop; or finally, (f) placement in a / ; 
;residential vocational training, center. • • 

An example of a program whfch combines both sijfudent support and 
/interagency cooperation into a successful attempt at maintaining the ' ' 

special needs student in the mainstream is that offered by 'the Minneapol is 

Public Schools (Nesset & Faunce, 1972). 

' In this cooperative program between the schools and the state . 

Division of Vocational Rehabilitation, Vocational Adjustme^nt Coordinators 

(VAC) are employed to provide rehabilitation services to students before 
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they leave school • A part of special education, the VAC serves primarily 

■ * • . ■ . . ■ - * 

as a support person for special needs students, and, in addition to working 

' - •; - . ' ■ ■( 

but individual vocational plans, provides through the Division of Voca- 

tionaivRehabilitation medical , psychological and work evaluations, work. 

us tment -training, acadernic and skills training, OJT, vocational counseling 



job placement and job follow-up.. * . 

V Each of these programs incorporates to varying degrees one or^mo.re 

• . . . , . ^ 

Of the components .identified as necessary for the successful mainstreaming 
of handicapped s.tudents into regular vocational education programs; 
individualized instruction^ adequate student support systems, interagency^ 
agreement and pooperation, multiple vocational ^nd instructional options., 
relevant student and prograni evaluation systems and other various' components * 
necessary for successful mainstreaming are all utilized in accordance with - 
each program's specific needs, and qharacteristlcs, . Each of the programs 
described, mo^r^ver, serves different populations in d^ifferent geographic 
areas within a variety of administrative contexts. Consequently, no two 
programs are. efxactly alike, and no two programs util iz^exactly/the Same 
components in exactly the same way. ; 

Ihe i^fesuit of such diversity in the selection and use of these 
components among 'the various programs is .the need , for an underlying com-. */• 
ponent of success inherent to each and common to all: an adequate, 
competency based system of personnel preparation at all levels, including^ 
the development of healthy attitudes ar^ values concerning the handicapped 
persons to be mainstreamed. . . ^ 

Some Identified Components 
. Within this underlying component of personnel ^preparation, three 
key areas of teacher training or inservice program development* have been 



Identified by Haughton and Enos (1975), and include the planning and 
''development ^of-J^ateri and systems of instruction appropriate to- the ' 
learning needs Of a >ighVy varied student population, the development of 
classroom, school, district and regional- systems of management compatible 
,with the implementation of these materials and systems -of instruction ^hd, 
.in the area of attitudes and values, the development and .implementation ^ 
of techniques for creating an accepting, image-enhancing atmosphere for 
those students being mainstreamed. ' . ^ . . ' 

A program designed in response to Vermont's decision to integrate 
handicapped students into its fiiiteen area vocational centers (Hull & 
HalToran, 1974)- resulted in the identification and selection of sqme two 
hundred essential teaching competencies needed 6y vocational personnel in 
the areas of planning, guidance, cTassroojn management and achievement, 
assessment. ' ' ' • 

The areas addressed by this study, while excluding attitudes and^ 
values^ do include task analyzing, skills sequencing, writing instruc- * 
tional objectives, individualizing. materials ind. activiti^es , stating mea- 
surable educational goals, evaluating on the basis of performance criteria*, 

u?ing reinforcement techniques, establ ishing xtqken^economies ,r recording • 
^. ^ - . - • ' ■ ■■ ■ '[ : \ 

behaviors and formulating: arid^maintaining acceptable standards of behavior. 

At a "National Workshop on Vocational Education for Special Needs' 
Students" (Phelps, Evans, Abbas' & Prison, 1976) fifty-four teacher- 
educators and state educational personnel attending the "conference rated 
forty-nine. competencies on the basis of how critical they perceived those ;. 
competencies to be to the^verall success of a vocational program for, special 
needs 5tu<lents. ' - , . 



' The fifteen competencies rated ^s- most crifeifcal by the respondents 

Were in the areas of "assessing programs and learner needs"- (Phelps et aK , 

jl976, p. -175) , including occupational interests and .attitudes analysis,' 

Iconferri nig with parents and other educators t|v epvaluate student needs and 

using diagnostic/assessment techniques; "planning instruction" (p. .175)^' 

>nifluding identifying Appropriate assesstnent instruments, sequencing ' . 

instruction, coordinating, needed academics into the program^ developing 

ind-tvldual goals ahd objectives and identifying appropriali^^nStructional 

techniques; "implementing instruction" (p.-176), including individualizing 

existing instructional materials, developing new instructional materials, 

proVidingi^nstructional reinforcement, providing counseling jand provid|i>g . 

training and ;assistarKe for prospective employers and sup|rv.isors' of specjal 

needs students; and finally, "evaluating program and instruction" (p. 177)* 

including evaluating and improving instructional effectiveness and providing 

comprehensive, total' program evaluation: ^ y-; . " 

While these four areas of personnel competency deal quite exten- , 

si ve|y. with materials and instruction, the omission of competencies dealing 

* *■ 

wi;th either-^the four levels of system management or the xlevelopment of ; 
positive, attitudes arrcl values should be noted. 

In a study by Sheppard (1975), research questionnair*es wer^ admin-' 
istered to 108 vocatiorf&l eduj::ation personnel in an attemp't to identify, 
among other things, competencies important to vocational education teachers 
of the disadvantaged and handicapped. 'Those competencies ranked as most 
importantxby the respondents included knowledge of the characteristics of 
handicapping conditions, identification and use of diagnostic techniques, 
interest in the. handicapped population being^Worked with, knowledge of 



appropriate teaching methods/ identification and evaluation of instrucT 
* • ■ • >■ ■* ■ ■• .* * 
. ttohaj materials, identification of health problems, evaluation of progress, 

mandgtanent of discipline problems, ability to .relate to people regardless 

. , ' • ' ■ ' ■ ■ ■ ■ ' ' . ' " ' '■ 

of discriminative characteristic and practical experiences with handicapped 

persons. V • . * ^ \v 

y Again, most of. the competencies referred to in this study, with the 

exception of "interest\in the population being worked • with" arjd "abili.ty^ 

' ._ •»■■••' . • • _ ' • . 

ito' relate,'' address themselves exclusively to the "key area of materials / ; 
**•■ •■<>' ' ^ ' 

^nd ins,truction. While the exceptions noted fall under the area ^of attitudes 

and values, no competencies appear to' be directed to any of the four levels 
of management systems. . 

A ^hecklist which appears to incorporate representative competencies 
ff*om each of the three key areas grew ou,t of a, teacher-training project 
designed to prepare early childhood educators to work in jntegrated^y ^ 
6arly childhood educafkjnal settings (Gorelick,' 1974). 

\ The checklist identifies competencies in tRe areas of classroom 
>management, including equipment and materials maintenance and appropriate- 
ness of environment; assessment, including ^on-going monitoring of student 
progress;' program design'and planning, including writing objectives and 

providing well designed learning opportunities; teacher-student relationships 

. *^ ' ' ■ ' . • 

and management, including attending equally to all students in an integrated 
setting, providing for, diversity in the affective, cognitive and psychomotor 
domain^, demonstratipg. respect for the behavior of a student, maintaining *. 
an a^pting emotional climate and maintaining' a Safe environment; staff 
and co-worker relations, including cooperative interaction with staff, . 
ability to tolerate criticism and abil ity to 'implement self-motivated;-, 
changes; professional Work habits, including high motivation,! punctuality^ 



cr^attrfty and prof essl'orta?' growth; and lastly, parent and community 
relations, including providing for clear channels of communicatio/i and 
cooperation. ^ ^ 

Another set of attitudinally-oriented competencies that come out" 
,of an aarly childhood education setting (Glockner,. 1973.) , and that address 
themselves particularly to the image enhancement 'of the handicapped student 



mage enhancement 
I, incl ude 1 earnii 



in a regular educational program, include learning as much as possible 
-about dealing with specific handicaps encountered, learning about* individual 
students throuigh private meetings with parents, knowing the normal range 
of behavior for any given age group, working -to. gradually phase the inte- 
grated student intp the regular classroom, keeping expectations positive 
but realistic, capitailizing on student's strong points, requiring .the 
integrated student to follow more ajid more of the ruTes, knowing one's own 
level of frustration and dealing honestly with other student's reactions 
to the handicapped student. ^ * - 

. ' In an effort to design seven' competency based inservice modules for 
personnel serving special needs students in vocational education, Phelps 
(1976) evaluated thirty-two competencies according'to their importance to 
the planning^ implementation and evaluation of instruction, they- unique-, 
ness for certain persojpnel and their frequency of performance by personnel 
in different educational settings. 

Expressly limited to the area of instructional development (Phelps^ 
1976, p. 201), the Competencies identified as a basis for the inseryice 
module/^ fall under the categories of "Learner Identification arid Analysis" 
(p<251), including such things $s information collection and profile and 
prescription development; '"Goo^j^Jcative Instructional Arrangements" (p. 251), 
including the development of team arrangements; "Instructional Resources" 



. (p. Including resource development and a'dvisory committee organiza- 

' tion.and utilization; "Cluster and Content Analysis" (p. 251), including 

specification and analysis of career clusters; "Instructional Planning" 

(p. 252) , including sequential instruction and module development; 

"Instructional Implementation: (p. 252), including materials analysis, 

use of reinforcement and .feedback, ^planning and coordin'ktion of work 

experience programs and classroom management; and "Evaluation of Learner/ 

Progress" (p. 252), including performance profile development and conducting 

follow-up activities. / ^ n^. ^ 

la a series of workshops conducted by the Area Manpower Iflftitutes 

for the Development of Staff (A.M.I.D.S.) from July. 1971 to November 1972 

(National Curriculum Development Project, 1973), 1,200 vocati6nal education 

teachers from across the country participstted in various training sessions 

designed to increase their proficiency at special needs program development 

and materials modification. 

The inserviqe training, conducted over a one-week period, was based 

exclusively^on competencies from the area of instruction and materials, and 

»> „ , • . ■ ■ ■ 

included recognizing the rieeds and limitations of handicapped learners, 

. individualizing instruction, determining relevant curricula on the basis of 

/job requirements, creating specific learning objectives, designing learning 

packages and evaluating and modifying learninig materials. 
\ It is apparent, based on the brief but representative review of 

efforts at special needs competency identification presented here, that the 

major, if not exclusive, focus n3f. attention has been on those competencies . 

falling solely in the area of materials, development and instructional systems 
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This limitation can be explained in part by the fact that most 

♦ ■ ■• f * ' . 

studies to date have been concerned primarily with competencies needed 

within ^segregated special needs vocational programs, and, as a result, have 
not felt. the need to concern themselves with either the. attitudes and 
values needed, pr the management systems necessary to successfully mains trea^ 
special needs students into 'Regular vocational education programs . 

Additionally, competency identification in the area of materials and 
instruction is much less problematic than it is in either of the other two 
kefy areas of concern: Competencies within the area of materials develop- 
ment and instructional systems lend themselves much mpi'^^^avorably to ^ 

conversion into behavioral ly observable, measurable teacher-training 

- . >■ ^ ... 

■ • * ■ » ' - ■ ■ 

curriculum/inservice statements than do competencies within the area. of 

attitudes and values, and whereas materials development and insl^tructional 

systems competencies need not pass beyond the scope of the individua^l * 

cl^sroom manager, competencies within the area of systems management must 

address themselves to a much broader range of personnel involving the , . 

classroom, school, district and regional levels of management-.-incl uding 

all teaching and administrative personnel associated wfth each . ^ 



I CHAPTER III 

• TRAINING PACKET 

Mafiy. teachers in occupational/vocational ^education have never 
encountered students with special needs, i.e.; special education students ' 
who. are physicany'X)r mentally handicapped. Consequently, these teachers 
are unable to effectively deal with Special Education students' needs when ^. 
they are encountered in the school. Conversely,, special^ducation teachers 
are not aware of the potential gains to be made in the education of the 
handicapped by combining special education programs with occupational/ 
vocational education programs. 

This training packet is desired to help teachers develop erffective 
and cognitive understanding of the mainstreaming concept and its impl ications 
for traintyg people who have special needs to obtain and keep rewarding^^nd 
satisfying^ jobs. Objectives in the packet are aimed at the trainers of 
classroom teachers who ^ are involved in the overall process of making main- 
streaming a reality. Teacher trainers, with the help of the activities and 
•materials suggested in the packet, will be able to design a workshop, seminar 
or forum-type activity in which pre-service or in-service teachers can -get 
an idea of how mainstreaming can be implemented. * 

The packet is not intended as a panacea to alleviate all attitude 
-problems and misconceptions which ifeve been butlt over the years. It is 
intended to give teacher trainers ideas about where to look for assistance 
in developing programs which combine the efforts of special educators, voca- 
tional, 'educators, guidance personnel, administrators, potential employers, 
parents and other interested people who have grasped tKe potential of 
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' speclal^vocational curricula and have taken action to see that the potential 

Is not wasted. 

.Materials in the. packet are taken from a myriad of sources and 
combined with activities ?.which may be usedj)y smal] groups or individuals. 
In some cases, the activities are paired with specific material, selections. 
In.other cases, the activities are shown with a general material guide in 
which specific selections are left to the discretion of the individual 
instructor. All materials are easily incorporated iVito the activities with 
some preparation on tie part of the instructor. He/S*ie may add or delete 
depending ^pon the length and/or scope of th6 training activity. 

Instru ctions for Use 

Xhe f^cket is not designed with specific structured activities in^ 
mind. The activities listed are suggestions whi.ch we feel may help tp 
fulfill the behavioral/educational objectives. Activities may be modified 
for use by regular pre-servic^^ asses , small in-service classes, or even 
individuals who have the need or desire to participate in the learning 
process. * ^ 

It .is s^uggested that the packet be briefly reviewed first in order 
to plan specific training sessions for previously identified problem areas. 

Then the packe4r-eaTr-be examined more closely so that tangential and over-^ 

« 

lapping learning activities can be combined and synthesized. Finally, 
using suggested resources and activities, a customized presentation can be 
designed. . - 

Following the activities in the workshop/training function, partici- 
pantis sho,uld be asked for their reaction to the content. The instructor 
might be able to get valuable ''first reaction" information through immediate 
verbal, interaction. 



EXPECTED ItolKlNAL COMPETENCY L^VEL 



COMPETENCY LEVEL 

Awareness Level 
Analysis Level 
Value' Level 
Implementation LeveV 



COMPETENCY AREAS 

1. Individual Differences/ 
Maturity Levels 

2^, Learning and Employment 
Potential 

3. Cooperative Team Role 

4. Occupatlqn^f/ Awareness/ 
Expectations 



TEACHER ADMINISTRATION ' GUIDANCE PARENTS 



4' 



3 



EMPLOYER 



4 



Members of the five groups are expected to understand the 
concepts within the Competency Areas and perfonn from 
Level 1 to Level 4 as shown by this chart. 



GLOSSARY USED IN TRAINING PACKET 



Handicapped learner— any Tearrifer who deviates from the normal- to the 
degree or extent that he requires special, services, facilities, curricu 
Instructional materials, or educational procedures, |nd special teachin 
competencies (Haring, 38). 

.r ' . i " 

Sensory handi capped— heari ng and vi si on impairments (Haring, 38).' 

* V . ^ • - • 

Mental deviatioD- -qifted as well as' retarded individuals (Haring, 38). 

Communication disorder— language and speech 'disorders as well as learning 
disorders (Haring, 38). 

Beharvior disorders— not pertaining^ to an etiological function.' Deviant 
behavior, does not hecessarily have'a physical cause (Harfng, 259). 

Health -impairment— neurological , aVthopedic and various mental conditions, 
birth defects, developmental disabilities (Haring, 39). 

Educable Mentally Retarded— according to the American Association of Mental 
Deficiency: (1) student is significantly behind others at his grade level 
Ttv' reading, writing, arithmetic, and other School subjects; (2) student's 
performance on appropriate iatet.l igence test yields an I. Q. score between. 
50 and 80; (3) student can be expected to achieve academic skills. in a 
•range between third and seventh grades by the time high school years are 
"completed; and (4) student will be able. to hold a job, manage his affairs 
at least at a marginal level, during the adult years (Haring, 297). 

Trainable Mentally Retarded— according to the American Association on Mental 
Deficiency: (1) Have an I.Q. of 25^0 50; (2) are not capable of profiting 
from a program for the educable mentaHj^re.tarded; (3) will develop at a rate 
of one-fourth to-.one-half that of the normal child; (4) will be semi-dependent 
throughout their lives; (5) will be limited to simple rote .learning and 
training; (6) have the potential for learning self-care an<t adjusting socially 
to the family and neighborhood; (7) have deficiencies in communication skills; 
(8) may have physical and/or motor impairments; and (9) may possess sensory 
defects (Haring, 419). . 

Gifted— from Terman Genetic Studies of Genius quoted in Haring: "the 
-gifted are not only/intellectually superior-but also physically, socially, 
and morally advanc/d. Gifted individuals possess a wide range of interests 
and skills. Auiie^gh it is common to find that gifted childr.en came from 
homes of . average ta liigh socioeconomic levels and from well -educate^d ' 
parents, attempts are beinq made to identify gifted individuals from 
minority groups ajKl from disadvantaged p^pu-lations. " (Haring, 209). 

Severely emotionally disturbed— educational ly^ severely disturbed children 
are those whose behavior is consistently so debilitating, s'elf-destructive, 
or .disturbing to others that they cannot be educated With their normal peers 
(Haring, 380). 



. . A 

Academically disadvantaged TearneH- ^-has fnlnor handicapping condition that 
does not meet the traditional clas^fl cation ojF_educat)Ty mentally handi- 
capped or tralnably mentally handicapped. Possibly minor perceptual or 
'motor ^tlficult^les hinder ability >to perform up to expectations of the 
occupatWrtal education program. iTls 
(NystromTBayne, McClellan, 43). 



Iso, possible early education inadequate 



'/Tk , 
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ERIC 







OPERATION FLOWCHART 





New Self-designed 




Activities 


v 





(1) Objective, ■ \ (2) Next pbjertfve 
pass 



Pretest 




(see evaluation) 
see evaluation) 



Pretest 
— ^ 



pass 



(3) Next Objecliive. " (4) Next Objective 
pass 



(seeeval.) 

■ ,, r 



Pretest 



see evalj^ 



Pretest 



iJandatory'or 

optional at 

teacher/instructor 
. discretion 

2. Instructor-designed 
. activities to fulfill 
objective 



4 



/ 



pass 



see'eval 



V 



I 




ERIC 



This flowchart is designed to help the instructor or morkshop 



-V in each activity. In the case of an individual outside of tlie^ 
^0 ■ workshop setting, Individual self-^valuatfon is 'acceptable. ' 
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1. Individual Differences and Needs l.lllMreness 



Haterlals ■ 



^jg^tlve ■ ' ' Activities : [valuation ' • ' 

liFf(ClilE 

, ' ' . ; f Career Enploritlon anOfeparatloi r 

^or the Special Heeds learner. 



hr\. I, (liapter'3, pp, 47-6/, 
li. Allen Phelps and Ronald J. Utz, 
copyright 197/ by Allyn and Bacon, ^ 
Inc., 470 Atlantic ilvenye, Boston, 
HA 12Z10 • ^ 



COGNITIVE 



IluSlfl'l^''"' t'^^''' 1!.!"'"' P^^^'"' Teacher checklist/ability to Fli™. J«st like Wl^ ■ " 

I 11 h 'nifi mI"? . find differences- ^ IndlanFtiMy Audio/m«ar 

hich he/she , b. ew mMUHe b. Teacher evaluation ' Departwnt <^ 

■differsnt from others, c. View film IglnToj c Reaction Paper-outline prahlems, ' ». 

negative iw<)e of different neople Film, Night In F05, 1955. 



HcfiraKllOT ■Avenue of the 
Mcas, New rork, NM0020 



S u i ' • ?1 1 ^f . .Teacter-student Interaction ynder standlM yourself . Family 

! L 7 b. C eckl St 0 similar hiian ^ Mnt-teacher, peer Interaction ' raopmcnf Series, Sleek. Vau h, 

• h jself/h se f and , characteristics ■ , , Studcnt-ouldance Interaction , • 1975/ 

oers, The learner . c. top scrapbook Student-parent Interaction 

will relate discussion ' . ' '■ 

• to students nlth . , • 

special needs. ■ ' ' • ' 

1 

3. The learner Hill a. Construct checklist with strengths a. Teacher constructed lists North Carolina Curricula • ' 

conjare each Individual listed. . ' b. Teacher constructed lists ' . Coronents for Specla Tleeds 

« th pcers^to see b, Construct checklist with waknesseS c. Standardized tests Students In Voc Ed.-Dlv. of Voc' 

iZt^^^ MM.. • ' CTWTOll^Educatlpn 

weaknesses. c. Administer aptitude tests .. , Raleigh NC 1977 

ih»i«.«r«ni "'m i ! Wl^f S." . Unit Ili,.p;rjonai-Soclal Skills* 

" . « Wvldual ablllt es to . «nlt Mrep. for E^oywnt 

relate comparison to perfotm Jobs • , , ' ^ . ' ■ 

students hUII 'special , ■ 



needs. 
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^ i; . liKjiyldual Differenceund Needs 



111 Awareness (contliiped) 



Otijectlve 



Activities 



Evaluatli 



on 



Haterlals 
a 



The ter will write 
' a paper liidlcating per- 
ceived differences In 
and aiBong students with 
. special needs.. ^ 



a. Read Non(ia1lzat| Qn 

b. Discuss; HormalTzation 

c. Read Gjide for Parents of I 
Students , " 

d. Read Flowers for Alg ernon 



Abl)lty.of Ifirner to specify 
several typeji^of special needs 
(affective-subjective). 



j Theory of the Functional Self by 
Kenne Turner, Career Development , 
for Children Nject, Dept. of 
, Occupational Education* Soutliem ' 
' Hjinols University at Carbondale. 

Honnalizatjon ; Wolf Molfensberger 
National Institute of the^lentally 
Retarded, 1972. 



5. Tb learner will write a 

' paper outllnjng perceived 
ilwllaritles between 
^students with special 
needs and "flomiar ' 
s. 

6. The learner will appraise a. 
physical characteristics b. 
of the individual and 
coinpare with phyS'ical c. 
requiremeniis of 

selected occupations, 



Read Wolf Hoi fensberger's MSS Hanuals 
Relate-PASS manuals to actual scho()l ' 
settinq . v • 

Heasure physical characteristics of 
each student 



Ability olf students to group physical ^areer Education; ilow todo It 
attributes with octupatliins (affective- ^Creative Approaches by local 



subjective). 



7. TheJearner will>be able 
to'ififferentiate between 
te/is.used in, special b. 
* education and special 
vocationar needs.., 



Reai Chapter Six of -Text, "The Gifted i" 

pp.w-215 ; i 

OlscusJUlie applications of teaching 
occupational and career education to ■ 
students with hlgh i() and ability 
Read Chapters /, 8, and 9, Moderately 
Haii dicappcd , I.e., Learning Olsabllllles; 
Social and 'Emotional Oehavior Disorders; • 
'and Educable Mentally Retarded 



(lulizej, testfittieckllst 
uSed to mMt learter's 
to use terns adequately, , 



fractitioners, October 19M, 
Compiled by Office of Career ' 
Education-U.t Offlc'e.of EAica- . 
tion. ' - .' 

Wolfenshergcr, Xolf. PASS Haniujs. 
' (Program Analysis of Service " ■ 
Systcins) 

AGifidefor i^arents of Hentally . 
R etarded Students . PersKe, Rofert; 
/ Abingdon Press, 1'973, 

C^reeiiMplion ... by f helps , 
^./riiitit, mj^ i . Bacon,. 
PartJ, Chapter!, p. 21. . / » . 

'A ■ I ■ ■ ■ ■ . 

Beha vior of Exceptional Children; ' 
inntroductlon to ■Special Educa- ". ^ 
tjon. ed., Horrls G. Haring. ' 
feesE. fterrilVPubllshlug Co.. 
.Division of BelUWl, 
' Colunil^us, Oil ^ ' ^- ' 
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i MfMltvHual Dirferencftis ind Nlieds 



1,1 Awareness (continued) 



Activities 



Evaluation 



Haterlals' 



8. flie learner Hi II, be able 
to discuss and inalyze 
the concepts of: \ 

a. Education for all 

b. labels J categories 

c. Resource systcms^ln 
education 

r d. Heweiphasls on 
< severely handicapped 
e. Patterns of govern- 
inent support* . 

9. The learner will be able 
tft analyze Individual 
Jlfferences and discuss 
the relationship between 

. education, Its applica- 
tion to each yocatlon 
and the, eventual social 

' status to be gained. . 




r * 

10. The learner Hill be. able 
explain to a group of 
parents how their 
children are similar. 



d. Dlscussion*-Shou1d Vocational Education 
*be geared toward %dera,te1y llandl^capped" 
individuals? 

e. Read Chapters 10, ll. Se verely Haifdicapped , 
I.e., Severely Emotionally Disturbed; 
Trainable Hentally Retarded, pp, 

f. Discusslon-Can Severely Handicapped be 
Given a' Vocation? • 

g. Read Chapter IManguage Developinent' 
. and Coimiunlcatlon Disorders, pp.. 442- 

h. Discussion 

I. Read Chapters 13, M, Severely Handicapped , 

\ i.i,. Hearing Impaired; Visually Infalred . 

J. Discussion 



a. Read Chapter 15, Trends and Issues <n 
Special Education , pp. 567-561 

b. Discuss the concept of educatloti^for 
ali as it occur? in PI. M-MZ ' 

c. Discuss how labels and categories 
.stiginatlze the Vocational and special' 
education learner v 

d. ^Discuss possible resource systems 
wUhIn special education and vocational 
education , 



Checklist' on teacher attitudes toward 
different educational disciplines, i.e. 
(English teacher's view. of Industrial 
Arts teacher and lA teacher's role) 
leamer'evaluate^ own attUudes toward 
different vocations to arrive at a 
•social status for each vocation 
Discussion of wkf social attitudes 
toward vocations ' . 
Break into groups to decide how best 
to prepare special learners for • 
different vocations 



c. 



a. Practice exercles In front of peer 
class 

b. Utilization' of checklist with hman 
emotions; needs; i.e., 

(1) Fear, 'anger, anxiety, frustration, 

hunger, etc. 
(1!) love, shelter, water, food ', . 



a. Teacher evaluation (subjective) 

b. Peer reaction (subjective) 



Subjective 



a. Group reaction^ 

b. Written report done by learner 



Paiiphlet- A Free Appropriate 
Edu cation for all llandlcapped 
Elindren- Developed by The council 
for Exceptional Children for 
The Bureau of Education for the 
llandlcapped, USOE. . , / 



You Are_Hered1ty and En vlrowiiient, 
Accent/Personality, tollett 
Publishing Co,, 19(6,. • 

%r1d of l(orJ( Series" froi the 
Kentucky Bureau of Vecatloiial 
Education, Department of Education, 
FrMfsrt, KT' 40601 ' 



Blo)og1caI--AnatoaiicaT Text* 
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1. Mvliiiia) Differences and Needs 



1,1 Aiiareness (continued) 



njectim , 



Activities 



11. Die leanier will be able 
to enplaln hw a voca- 
tional progran can meet 
the deMands of children/ 
student with special 
needs, - 



12. The learner Nil I enplaln 
'ifdiy a physically handi- 
.capped person MSt be 
rehabilitated or else 
given guidance into 
alternate vocations, 

'13., The learner will explain 
why vocational education 
need not be 3 social 
stigma. 

14. The learner Mill explain 
the difference between 
academiC'Sltills and 
.porfomance skills. 



a., Visit various sheltered workshops 
(exaifle: Louisville Custom 
Hanufacturers, I.e., forrorly 
altered Horkshop, Hain Street 

lisiMocational educational schools . 
(example: Hestport load) 

Discussion of various handicapping 
conditions, i.e., Club foot, cerebral 
palsy, etc. * ' 
Checklist on the limitations that are 
^put on the individual by such 
conditions 



e. 



15. The learner will describe 
how academic skills can 

' b^ used to Inprove and 
enhance performance 
skills. . , 
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Checklistj)n those skills classified 
as "academic" 

Checklis| on those skills classified 
as "per^^t^ce," I.e., reading The 
Catcher In the Rye as opposed to 
operating a lathe* 

l(iiatdoes,a special vocafional needs 
package do? Paper, oral examination 
Compare "academic" skills and their 
relation to "performance" skills, 
i.e., Paperlritten to fulfill 
English assignment vs. a written set 
of directions to tune a 196/ Corvette 
Conduct a job analysis to determine 
knowledge/skills required for 
selected occopations> , 



a. /Read an Instructional manual (exaiiple; 
Audi Service He palr Handbook, Fox^ 

b. Discuss howliiTlity'to read might 
hinder the student 



Evaluation 



Naterials 



Report on findings at different schook Brochure fron shops and schools 
or shops. _ . . (any/alT'eiipIoyKnt literature)' 



Subjective 



Project Retool Horkshop. 
, University of touUvllle,.,,/ 
•July 29-30, 1977. 
Dr. Eugene Edgar, UnlversltjrJOf 

Uashlngton-Guldes available 

upon request.' 



, Subjective 



a. Peer interaction and critlcijm 

b. lluRber of.itens on checklist 

c. Clarity and readability for 
layien (item c-actlvitles) 



Possible, actual repair of any 
automobile 



Individualized study guide 
designed for use in cooperative 
'vocational education prograM 



Audi Service Repair Handbook , 
\)n tbrough Wh 



Any ayallable service repair 
manuals. 
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I liKli vidua) Differences and Needs 



1.1 AMarehess (continued) 



Objective 



Activities 



Evaluation 



Haterials 



16.. the teamer Kill exp))(in 
. Nliy higlil/ rated academic 
students lay not be any 
Moreoccupatlonally 
qualified than students 
Mho are not academically 
: oriented. 



Subjective 



. r 



Data obtained froi liljh school 
after student^} g^duattor ': :: 
(optional). 



U .Analysis 



1. Jhe learner Hill describe a. 

the characteristics of an , 
Individual .who is mature 

enough'tobolda Job.- b. 



2; The learner will compare/ a. 
contrast handicapping 
conditions described . i 
earlier. 



Ihe learner Hill formulate a definition 
of maturity in cooperation vfthapeer 
group . 

list and discuss rights of each 
individual as a human being 
Role playing activity in vhlch one 
individual i{ tee" while.another 
individual is "iBwalure" 
Role playing activity in Mhich one 
learner Is boss; another learner, ' 
the employee \ . 

Interview employers ' a 

Paper defining and coif aring THH, ■ 
m, ED, ID, CP, etc. 



Tlie learner will wri,te . 'a. 
a pliilosophyof education 



Discuss differences and ideas 
'from Section 1.1 



Mhicli provides for indi- b, Write paper 1-2 pages (Ranibllng 
vidual differences and . , type-reflecting goals for 



maturity levels, 



Integrating exceptional learner) 



a. Peer reaction 

b. Teacher/instructor observation 

c. Individual evaluation 



Concise definitions-comparisons 



a. Teacher/Instructor evaluation 

b. Peer crltlijue , 



N.C. Curricttii 
jpecia]' 

U. from NC Departjlii#M(ic 



Education, Ralelgniinj^;:!;'.,*' 
ynltll,Hel8tln^.te' 
Section 

a. you, FrankI, iiiwBaj-v j 
lillshlng.'iWK' 

b. l|orMi)gwithj)tto :« 

Faillylevig^ 
^ StrecHaugii trVii • 



yio/»isuil . * . v» 

a. Itie Horld of Horl( Serft!,; 
tape cassette prograiii;;;fdi; ' 
Design, Inc. 

b. Imaqe-Hblllty 
cEthMIIUv 

d. Personaflty-Milllty 
Personal D^lopient Transparency 
Series, SouttiestemPubl, Co, 

See 1.1 
M 



1. Indlytdual Differences and Needs' 



1.3 Value 



Objectives 



^cljviHes 



. Evaluation 



NatirlalV 



1. The learner kHI assist a. Define, by current m standards ' 
^ Individuals In developing different types of handicapping/ 
, criteria for valuing disability condltlons on a check- 
strengths and weaknesses . list ' 



b., Outllne at-le^st ID-occupatlons 
which an orthopedically handicapped/, 
person could perfomi , | 
(1) 3 jobs'fornon-aiiibylatory 
'(Z) 3 jolls for a person without 
use of ams 

(3) 2 Jobs for paraplegic . 

(4) 2 jobs for quadriplegic ; 



1 



a. AWllty of learners' (as rated by II.S.O.E. Job Cluster Inforiatloij. ■ 
■M the Instructor) -to dfiflne the ' 

^ ■ problei causing condition. • Careet Extflyatloii . . . .by fhelps 

' " . ,andl^z. A11ynt Bacon. Parti-,'- 

b. Ability of the 1e«mr-to adequately 'ChapteA li Part 11, C^^^^ 
^ explain the reasons why different Iden^lflcitlon of Special Heeds 

hndlcapping 'conditions would pre- leamrt, 
, elude, the student's efloyncnt.. 



ci Outline at least ID jdbs 'for visually 
Impaired ■ ^ 

d. Outline at least 10 Jobs for hearing 



Impaired 



/ 



e. Outline iO jobs for [HR 

f. Outline 10 Jobs for THR 




0! 



1.4 Invlenentation 



-r ST 



1. The learner will define a.' Read Chaptfer l - l nstructlonal Hethods 
operationally all j in Occupational tducatltn 
previously discussed. ' '■ 7" 
conditions. 

2. The learner will discuss a. Discuss subtoplcs-of chapter . 
the relationship between ; * 

a cultural/socioeconomic _ 
disadvantage and the ' ' . 

resultant social stip 

attached to It. ' ' , 



3; The learner will discuss 
the, relationship between 
the acadenlcally dis- 

fiO advantaged and possible 
■educational, vocational 
and social stigma 



lead llarlng's Whavlor of 
Exce ptional Children 



•a. Teacher checlts text , 
b. Teacher/learner discuss 
mentioned conditions 



Teacher/learner critique 
(Peer reaction) 



Teacher/learner critique (peer 
•reaction) 



Instructional Hethods In Occupa- 
tiona l Education ^ llystroiii,,6ayne, 
fIcITelTarW Educa- 
tioiial Publishing, Indianapolis, IN 

' 'jehavlor of EKceptlfttlil Childr en: 
m Introduction to Special Educa- ' 
tion. ed., Norris G. Harlng. 
Oiarles E. Herrlll Publishing, Co. 
Colmbus, OH 43216 



fie ntal lletardatlon! II lift Cycle 
Upproach. Chin Drey, logyi, 
uTIfisby Co«,,St. louls! 1975. 



h ' individiiil Differences and Needs 



1.4 Iiplenentation (continued) 



Objectives 



Activities 



Evaluation 



Katerlals 



Chapter 3, HP: Life Cycle . 



i llie learner will explain a. Read Chapter 3, HR: life Cycle , 
((hy physical disabilities Theflrles of intelligence, p. 35. 
do not necessarily 
handlcappin; conditions. 

5, The learner t^ni eiiplaln a. 
Intelligence tQSts 
cannot'accurately predict 
vocational success. 

(. The learner iflll. explain 
\m Intelligence tests 
' can be used to help 
detemine which direc- 
tion educational programs , 
for each Individual should 
90. 



a. Teacher constructed test Hem. 
Essay. 

b, Short paper, 



\ 



Pi- 
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ERIC 



el 



2. leirning and 1o)iient Potential 



Bbjtctlves 



'Activities 



AMrtness 



Evaloation i 



Hateriah, 



ERIC 



i.: Die learner Mill identify a, Individual discussion. Discussion 
' the.bisic acadeiic 'Skills witli individual about tjiejcjiieve- 
' necessaty for'jiainful nents in scliOol. 



ei|)1o)ient. 



i 



2. The learner will. Identify a. Ask' students what academic sitills 
the basic academic skills, are needed to be; 



. necessary for '( 
' einployni^t. 
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a doctor , ^" 
■ i lawyer 
a bricklayer 
a pluniber 
an electrician 
a carpenter 
an auto mechanic ' 
a diesel incchanlc 
a gardener 
a truck driver 
a taxi driver 
a tour guiJe 
a forest ranger 
a hunting scout 
a hog farmer 



'i He" Inventory 



"He" Inventory, University of ' 
loulsvllle. \ 



(1) What Is the highest score in 
/. interest Inventory! - 
> (2) Nhere are (he highest acliieve- 
nent scores? 

b. Groug discussion. ' Discussion with - 
oroup concerning acadeiic needs, 
(ijuhereare the most desirable ' 

jobs? M , 

(1\ Hhat kind of acadenle achieve- 

nients are needed? 
(]) Uho gets the best jobs? 

c. Uhat academic scores are mbst . 
inportant for the occupation? 

d. Conduct a job analysis, 



b, Miievement scores. 



, Cognitive Style Happing Inventory, 

Oakland Commity College,, 
^ eioomf ield Hills, HI .<il01) 



c. llow do the students rate themselves? 

* ' ■ > 

I * ■ ■ 

,i Miat is the teacher rating collared 
to the student rating? , 

e. klhat needs to be the Rlninun require- 
' ment for-,t)ie.OfCupation? 

f. How do the students value each ^ 
/ (Occupatioif? ' Is it high or low on 

^ the scale '0/ respectability? 



Public Policy and tlie Education 
if Exceptional Children , 
Keintraiib, Abeson, Ballai^, LaVor ^ 

' 01 



'a. Teacher-student disctisslon about ' 
various activities associated with 
idifferent occupations. 



b. Mnt applications (sinilateii 
• or real) for Jobs using only 

acadcnilc credentials. ' 

c. Ability of studcdts to identify 
^ shortconings/stton; points 

related to each occiipUion. 

i St|ident ability to^demonstra^tel 
apptitude for each occupation.' 



. Instrktion^ Hethods in Occ upa- 
• tlonal Edutatjoi) . Hystron, ISyne, 
KcClellan, Chapter 2, pp. 19-29, 
Orientation and Exploration level 
.Training; Chapter 7, Performance . 
Based Instruction, pp. 95-113. 
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I ! tearnifig andiEinplo^ment Potential ^ 



Awareness (continued) 



Activities 



Evaluation 



Haterlals 



a bartender . t\ 
a p'ap^r deliver; man* 
a restaurant' owner, ' 
a florist. ' ^ 
'aphonerepair^n; ^^^ . 
a coflipuler operator 
a computer repalmitin. 
an optician , ' , , ; ^ 
a carlograplier ' • v 
a heavy equipment operator 
a deep;5ea diver ' ■ ^ 
a sea captain 
a zoo keeper 
a veterinarian helper 
adisliwashor 
alusboy * 
alcllboy . 
a coal miner 
an iron worker 
va highiron worker , \ 



I The learner will Identify a. , Discussion between Uudent and teittier 
, the bask social skills ' , abojit social. aptitude to pirforei the / 
^ necessary for gainful M.' . / 



■ employment. 



b. /esource visit to dtfferentlol) sites 
• 1n order to, ascertain social aptitude 
"for Job, I.e., 



(I) medicine 

1 3) masonry 

4) 
5 



(6 



plumbing 
electricity 
carpenter 
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(7) auto mechanic 
(8] Alesel mechanic 

(9) gardner 



Can.tlie student exiilafn his social 
responsibility to the consumer? 



1 



From the. Division of Vocational; 
Education florth Carolina Npt. 
of Public E<li|catlon, Rjlelgh, HC 

nil : 

1, Succeedlng'Inthe Horld of Morlc . 
^ ktivUles for Suc ceeding In T 
lorldof Hork" 

I Worker/Horklng" 

5. Ofcupatlonai Essential s: SkHI^ 
and Attitudes forTiiplgi iirt ' ' 

6. In thfe Job, for Four Trainees" 
>b Survival Skillslir 

fly Getting a Job 

land 2 published iyHcKnlght • 
Publishing, Co., 19|.' ' 

•\3 and < published iAyOlO/yiSUAL. 
Guidance Associates 

■5 by II. C. Johnson Press; Inc., W\ 

^ iby AUOIO/VISUJl Guidance tot.; 

■ lnstr u"ctld|^i'nethod S In^Occupa^.'^. 

HcClellan. Chapler % 



b. 'Hill the student answer these 
■ questions with an answer which fs - 
, socially acceptable to three 
separate evaluations? ; 

(lFCin.,the.student JustKy-'his • 
* diagnosis? ' ^ 

21 Why are lawyers necessary? 
3) Are bricklayers paid too rniicM 

Do plumbers serve a valued function? 
5)i Can the consumer wire his own house? 
fi) Can 'a carpenter do a better Job than 
I can? 

(7) Do lnechanics cheat the public? 
(B) Does a good mechanic need training 

,to work on dfftsel engines? 
(9Uan 1: do a good Job on my plants? 

>Do 1 have enough 'time? , , 




Guest presenimjarid field 

Understanding Tijurself .. 'Family.- 
Development Series, Stech Vau^, ■. 
1975. 

Beco ming a Hore Effec tive Person. 
Family Development Series, Stecli 
Vaugn, 1975. 

y ou are. Heredl ty and En vironment. 
iccent/l'er50n«flty,)onert 
Publishing Company, 1966-. 

You and They . Accent/Personality. 
FolleMTlshIng 



k i Jobs. ' Educational Design,. Inc. 



, teaiTiing afilMoy^fit Potential , . Awreiiesricontinued) 



Objectives ^ ■ Activities , , . * ' EvaliiaHon^ ' . , Haterials 



truckWiver ' (ij) llhy do wn like to'tlrlve trucks? Wto Visual; ; 

t , , I ■ ' Is It a hard- job? „ . ' ' 

(11) taxi driver . . , • (11) Ar^ taxi drivers any different V' 1. Career Values: MiaJR^tly ' 

from truck drivers? M . Hatterf to You, Guidance: - 

(12) tour'gulde ' , , (12) Wd you go'to the Colorado rapids Associates.^. 

without a guide? ■ . . ' . \ * ^ 

(13) forest ranger \ (13) Would youjo. to a national, park 2. ; "Kour Pehonallty: Ijie You ■ 

, that had beJrs before you talkef , Others KnoH.' Guidance Assoc. 

to a forest ranger? MouUpgo / ' 

to the park during the "dry" 3. "Introduction to Values - 

season? > Clarlfjcatlon," J.t Penney 

|H) hunting, scout • (M).itould you hunt carrlbou without a , CbiniaiTy. , .. 

(15) hog farmer ' ■ , ' (15) Mould you ^at pork If you knew the' 4, "Awareness: , Insight Intd ■ ^ 

' _ ' owner fed his Hvestock a dangerous . People," ,J,C. Penney Co: ; ' 

■ " ' . ' ' ' ' ' chemical? • 

(16) bartender * (16) Would 'jfeii Jrlnk If you knew that 

• ■ ' . , many bartenders are alcoholic? '■ , ' 

'(17) paper delivery (17) Would you buy the paper If you knew . Career Education, How to do It 

that many paper carriers arc dls- ■ Creative Approaches by Local • 

'■' , . . honesU' ^ , ' i ' Practitioners.' Complled by . 

(18) restaurant owner' (IBjJtoul/jftMJt Jt a ftslai/rtnt that ■ Office of Career Edw^^^^ ,. 

did. not pass the la^t state clean- W, October, 1974. 
llness Inspection? * 

(19) florist ■ (19) Would you buy flowers from a florist , ■ : . 

whoftnew nothing about flowers? ' ' 
(ZO) phone repairman . , " ' , (ZO}'Wi)ul*^oii coinilaih If the phone i(as .' 

; ■ ; cut ofr.your phoji^ when the phone ' • 

, : ■ company '.lnstalled another In your 
) ' . , apartment? . , 

(21) compijter-^operator ' ' ., (Zl) Would you coiiiplaln If sowone punched V 

■the wrong kjys and caused you lo« lose ' . 
■., ' money? . : 

(22) optician ' • (22) Are you worried about the «rong len> ' 

< for your'ilasses? \. . , ' 

(23) dartographer . '(23)'Wliat Ifjoohad ah empty tankof gaso- 

, Hneann.the map said you only iiad,2, 



• , , . miles to go when It was really '15? 

r A (21) heavy e(|ulpffleiit operator ■(24),What would you do If the bulldozer 

/ 1). ' ' ( ' hit your gasoHne? .'■ . . i,: 



?1 



1'» ' ' ■ ■ ' 



i. Hie learner will. Identify' m the local job'sites-. ' Students will name at least tw Jpfin, ieVeron, . fato Hecjanlcs . ' ^ 

■ the physical skills needed Describe the physical slUlMeeded prerequisite sMlk needed to-perfomi Follett ifocatipnal Readldj- , 
.'. for gainful einployiint. to perform the job.. / ' \ , each Job.,.' ^ • Series, Follett Publishlnj Co., . 

j ' Dic tionary of Otcptional' Titles , 

O. Department of labor. 



i 



5. Ihe learner will identify a. Exploration of jobs which Involve , a. Does the student need physiclT JctJon? Dictionary of Occupational Titles , 
vocational ;i(il Is needed active or sedentary roles. J. Does the student need mental x-,^S, Department of l«itior. , 

for gainful ^ploymcnt. b„ Conduct a Job analysis ^ challenge? 



c. Is the student. antulatory?, 



'■-•.■.V. 



'6. The learner will define a. Write a paper defining Work. ., Affective teachef evaluation: , J C onceptual Nel of the Horld. 

the role of work in a. Does work serve a societal function? ofM . . Hill law H, IfanHooy, ■ 
society. Is work physical or mental? • . , iarry J. Bailey Project Director. 

Does work come naturally toman? , from Career Development for 

• b. Describe society in a paper. , b. Does society preserver? Children Project, Dept. of Occupa- 

. .Does society destroy war? . tional Education, SlU at Carb^tale, 

, ' . Does society help war? ' ' . v 

c. Describe occupation. c. Is occupation an Idea or a fact? A Co nceptual flodel of the ilorli^ 
, Does occupation bring creativity or . oTlork. Final Rep ort. . ■. ■ 

' . . • does it suppress creativity? ' , 

d. Hrlte a paper describing lower class d. Hhat is a lower class occupation? ieBole.ofllork In Our Society , 
and upper class occupations. ' Hhy? from the orientation to the Ibrld 

Mhat Is an upper class occupation? of Hork series prepared by the 

. , • ' . * Why? ' ' Curriculum Development Center for ' 

e. Describe the difference between e. Does a white collar worker always ' , Kentucky, 151 Taylor Education Bldg, 
white collar workers and blue coU^r wear a white .collar? Why? University \)f Kentucky, lexlngton, 

. . ■ ' ■ workers. Does a blue collar worker always. KV 40506. ., 

wear a blue'collar? Why? 

How well does the learner state ' • 

... . ' ■ ' the point? , ■ -X ' 

f. Outline the reasons for working and/or f. Does the learner have good reasons . ' . 
networking. ■ for working? fbrtiot working? 

' ' g. Write a paper explaining 'why all work , 
is qood.' 



2. ^ learning and Employment Potential 



Awareness (continued) 



Objectives 



Activities 



Evaluation 



Haterlals 



/. Ihe learrter wl 
. t recognize the 
■ i Importance of 
student self 



appraisal. In 
' relation to current 

and futi^ voca-V 
^ tlonal goals. 



8: The student Mill be' 
.able to describe 
= verbally or ■:!(» written 
fomi the career , 
development .process. 



a. Describe Individual strong points ■ 'a, Are the analyses accurate to > 
verbally to'the teacher, others? To the teacher? 

b. . Describe wak points verbally to , b. Are the analyses accurate to 

the teacher. „^ ,, others? To the teacher? 

c. Evaluate, present asplraflons In relation /c. Do 'the Ideas male sense? 
to future aspirations, (verbally). d. Odes the student know that Iwdlate 

i. Explain the difference .between Imnedlate gratification means the sacrifice of ,. 

. gratification and delayed gratification • th« delayed prati'flcation and vice 

In a paper. versa? ... - ' 

e, Hrlte a papsr which explains ]m uefilal e. |oes 'the student Jive aiiy exanples? • 

Jobs now cou^d produce good jobs literi /, , , v , . , 

■a. Discuss careeMevelopment process tatrlx. a. Ability to'draw matrix and label each^' Text 

/ '•' level. ■ 

• b.. Discuss the self-concept development as it .b. Differentiate between self-concept and "ftoiiy Hakes Sense 
■ relates to the World of Work. ■ , ^ 

c. Hrlte a paper outlining what happens In 
the awareness level when people start to 
foster attitudes about work. ^ 

d. Paper on outlining orilentitlon level. 

e. daper on exploration level, 
.f. Paperon preparation level,,' , , • 

g. Stu^Knowles' Olmcnslons of tfaturlty . 

h. Study Haslow's' Hie rai^chy of Human Heeds* . 
I.; Study the Four Ms^of Occupi|tlonal 

•Expectation^ ffl 



world of work. 

c. Abll Ity to show how students become Or entatlon to ,llorld of Dork^ 
•a»/art! of Jobs. Teacher evaluations. 4:. ' , , 

' , . ,' sroi 'flodem Practice of Adult 
EicaHoii 



lislons of Hjturlty . Knowl^s, 
g. Ability to explain the grouping and , BalcoliKsToclated Press, (971. ■■ 
dimensions of motivation, 



Tlotlvatlon and Pers onality. ■ ,■ 
Haslow, A, i. ,lle«york;.|farper 
and Rowi \%i ' ■ . ' . 

. ' '. * ■ • ' 

Hofstrand, Richard K. /Our 
Expectations and Hork/ Update^ 
,yol, 2, *B,,Aprll 19/5 

Care er Exp loration . . .'by 
Plielps aiidlutz. 



9. The student will 
identify at lc*t 10 
sources for obtaining 

• occupational Infomatton, 
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a. Group and/or ciSss workshop' in ^^liich 
various' local companies are invited to 
attend.' . ' - , 

b. Explore M package, v; 

c. Group and individual discussion of 
, assorted PDTE,., ^ ^ 

d. Group and individual discussion of 
D ictionary of Occup ational Titles. 

t Sralnstorminq,. . 



a. Ability to locate occupational 
Iftfomiation on assigned topics. 



PBIE / 

Perfonnance Based Curricu la Progrjui . 
Ihe Center for Vocatlonarffcatltiii 
Ihe Ohio Stite tlniversity, Colwbus - 
0hio..Jugu5t 1975, . 

Dictionary of Occupational Titles ; 
0,S. Depjrtment^f Labor, U.S.. 75 
. Government Printing Office. 



2. learning and EmployDnt Potential . , ' Awareness (continued) 



-r- 



Objectives Activities Evaluation; Haterlals. 



lil. Tli|st«itent tilll be a. Student/learner dlscusslon.of a r\ Leaner ability 'to expliln how Career Eyloratlon ilil Preparation 
ab* to describe tbe horizontal and vertical .occupation X^carcer ladder concept wrlis. f or the Special tteeds learner . ■ • 

'career iadder concept. change. ' - / ' ^ ' Phelps and Luti, Allyn and liacon. 




SralnstoriDifig activity to estab1la|i* 
possible ladder movement withtri a 
^ partl(ular Jflb clyster/ 
^ ■ c. Paper oulHning steps whlph may be_^ 
followed In upward mobility or 
lateral mobility 

11, The'learnerwill describe 'a. Griiilp bralnstping 'activity In which Teacher evaluation of ability to relate IISOE Job cluster list, 
at lea^t 2 ways, to ' members try to categorize Jobs, I.e.; certain types of jobsUo their \ 

■ categorize occupations. .physical labor, otfjcc, clerical, etc. " respective cjtegory. 

■ .: bJIscusslon which lejids to l-ealizalion .Ability of teachers to recognize the need 
• that tjere are-now, actually 2 types of , for vocational teachers of people with 
occupations; thosd which require - ■ special needs and should recognize these 
baccalaureate l?vel preparation and types *of occupation^. '. 
those which need vocational preparation, \J || 

/ ■ ■ - ' ' ' ' ' 

12. Ihe learner will give individual exploration of-the clusters In (luiz by Instructor. 

exiiniples of the 15 order to learn the types ot occupations 

cluster types of available. 'v « ' . ^ 



occupations. 



Analvsis 



The teacher will relate a. Group discussion in which academic a. Ability of learner .to verbalize and Behavior of Exceptional Chlldriln. 

observed academic, ' deficiencies are analyzed to- establish explafn hfs Ideas. * , 

social, physical, and reason's why certain students are unable -I ' " ' , jn' »uu 

vocational performance to hold certain occupations. , ' ' ' iareer Exploration andPreparatKirt 

in order to assess Ijic' b. Sora.activlty for, soqial, physical and . b. Teacher and initlvidual feedback, / forlhe SpeciaJ^eds learw r. 

students ability to , vocational sections.;^ , ■/ \ Phelps and lutz. ' 

perfonn various- c. Individual research and conwent on' c, Pfw evaluation, 

occupations;, . various levels of perfomunce needed to ♦ 

, be maintained by each student in order to 
be employable In bis chosen occupation; 



2. tnmlngind, Elf lifynieiit Potential 



/ ilnalysls (contin ued) 



Objectives 



Activities 



Evaluation 



Hateriils 



i I 



' 7. 

2. Itje learner nIII " "a. Students will role play, talte cognitive 

' afflfitister and interpret and psydiomotor ^nstruincnts and 

. various standardized evaluate each other, , 
cognitive and psychomotor 

' coivetency instrtmients. b, Read the Professional Vocational Teacher 

' , , Education Modules D3, D4, and D5, ■ 



], The- learner Mill under- Look up and explore Mays to use as many 

stand hoH these instru- standardized tests as possible. Urite^ 

. , ' Dients can be used to > ~ short explanations of tests.' 

design an individual . ' ' , ' r . 
curriculmii pacl(age, 



— \ — I ■ — . , ■ • — -: 

a. Ability of learner to understand P erformance Basjd Curricul a Projwi 

the uses of these instruments; what Hie Center for Vocational Education 

' they can telixand idiat they cannot The Ohio State University, ColulDbus< 

, ,tell. . ^ Ohio. Ho(iule$ 03,M,andD5. , , 

X Ability of learner to perfom ' ' ; 

adequately on the evaluation check- FroJi Horth Carolfna Oepartmpnt, of 

list in the module handbook^ ' Publiclnstructi(^,' Vocational 



Teacher evaluatioh; group feedback 
for each individual. 



' Education: . 
• Differential Aptitildes Test, 



•4 



i 




' * ' ' . / , ■ 

• <. The learner will be Same ■activities as 13 and 13, 'above. ' 

^'ble to jidminlster and ,,'/ . ^ ' . - 
.Interpret all assigned , ' 
interest inventories. 



'7 5. The learner will administer 
( and interpret vocatloiial 

assessment in j^b evalu: 

^atlon. 

1 6. The learner will be able ^ 
' to Identify student Werest. 



I. Ilie' learner tflll be able 
to design al) Individual 
ttirrlculmi) froni tlie 

. liiierest inventories which 
arc ysed, I.e.; design a 

'j^arnjng activity package. 



er|c^ ^ • ' . ''^ ' ' 



■ Ap ^ 

Psychological iCorporation. 

' • faOuIre Test for Hechafiical : • 
Ability, California lest Dureau. 

I Wide ilanqe Ifchleveiiieiit Test , . 
\-/ Psycliological, Corporation. 

; Copnitlje Style fla ppi ng Inventory 
, OatlawnComiunllly College 



Ability oT students to explain how 
vai:ious interest Inventories and/or 
checklists can be used to project 
students' capabiiitles-Teacher 
evaluation. 



From North Carolina Oeparti«Bt of 
Public Education, Division of 
Vocational Education: ■ 

Kuder Form El, General Interest 
. Survey, (6-12),. Science Research 

Associates.)' » 

' . Kuder Foim A! Personnel Preference 
Survey. 

Hall Occupational Orientation 
Inventory. Scholastic Testing 
Service, Inc. 

Ohio Vocational Interest Survey, 
llarcourt, Drace, Jovanovich. 

Hork'^Values Inventory, Houghton- 
' Hlfflln. . ^- ' 

'BTE Itodules Al', Kl,^] mihl 

. ^- ■ 

SINGER *' , " 
COATS' ; ; .; *' 

I!) 



0» 
H 



, ■ • ■ .V' 



2, learning and ERployment Potential 



Analysis (continued) 



Objectives 



AcUvlties ' 



Evaluation 



Haterlals 



t the learner will use 
various "honcinade" 
and standardized work 
samples to construct 
Ms ow curriculwii . 
package. ' . - • 



J, Ihe learner will use 
(previous school . 

• performance records to j 
predict future 

' pbrfomiance by the 
student. (Optional) 



a. Individual and group discussion of 
saii^ile subjects and comparisofi with 
present and past performance, 

1). Saoie as above, using present and past 
inedical records to help predict the 
feasibility of different individuals 
indifferent jobs. , 



, Affective 



b. Check previous attempts at 
prediction. 



Teacher constructed comparison 



10. The learner will 
'predict future per- 
formance from past 
Judical history. 



IN) 



11. The teacher will assist 
students with appraising 
their academic r social, " 
physical atfd vocational 1 
skills;.' ^ 
■ ■ f 



a. Jeacher will read and discuss PBTE 
Modules Dl through 06 with other 
professionals,. • 

b. Teacher will discuss thd'COgnitive ' 
- Style Happing Inventories with other 

, professionajs. ■ 
X. leacher will relate Cognitive Style 

Happing Inven.torios to academic 
^ .abilities of students, 
d. Teacher will explain how he could ■ 

explain" the Inventory to student? 

in layman's terms so that students 

can better understand how they learn. 



aJbility to perform activities ^ 
. within module by reading entries 
. , mentioned In checklists within 
'modules. ^ 

b. Teacher/Instructor ijiteraction; 
Instructor evaluation 

c. |»tructor evaluation. 

di Short papeR paraphrasing' and explaining. 



PBIE, Ohio State University 



Cognitive Jtyle Happing Inventory, 
Oaltland C6imnity College, 19/? 



. t 



ERIC 



12. poacher Mil| assist 
'students with apprais- 
ing their social sidlls, 

socwi ; » 



a, Role playing.aiwflg professiojials- , 
.skltHorf showing good/poor.iiianners ; 



a. Teacher wilj read Unit III Personal- 
Social Skills in Curriculum Components 
■for Special tads' Students. in Hoc. Ed., 
N. Carolina Dept.' of Public Educatioif; 

b. Icacher/instruc'tor discuss such things 
as rcsponsibilitiei of humjn beings and 
how students cotrtd;use similar discussibiis.l » . • 

c. Discuss respoiislblllty whsve'aUltliens c. 'Instructor's evaluation. . 
to relate to student, needs i ■ . : . 



I). Relate possibly problems from skltwork 
to student problems.' 



Pe rsonal Dey^lopiiBnt for. Girls . 
Inlversity.of Texas at AustK, 1966 

Perso nal Development for Koung Hen 
University of Texas at ftustin, iib6' ', 

Banners , Prevo, Helen. Frank £.', aj 
Rlcliils, Publishing, m .. ..ill 



I . Uamlng-y Eifloymeiit Potential 



Analysis (continued) *' \ 



flbjectives 



Actfvities 



Evaluitlon ' 

-V— 



Hjterlals 



lie: 



d. Role playlvlolations of hunian/civl) 
rig)]tS"t?late to students-. ■ ' 

e-'Oebate-M haveihe.righ.t to do , 
anythlnj as long as I pnly'bt 
■fsetf/ : ■ '■■ ■ ^" 



Peer/instructor Interactions and . How 1 Should tet atliorfc' . HopJi<e)l 



ftfedbacks. 

9 



Ms, ItIcm B'K' 




'M It Taltes-Developlng smils ' . ; 

for Co nteiiporary l^jylng , Fearon , 

(>ubHsMng (o., l«5. « 
Il/V "Yes, Pojlteness Is for you,*" 
HcGraw-llll) Films, fllmstrip , 
"Popularliy.Cwstoyou/. •, i 



."By Jupiter/ NC State Boardof 
llealth Fill Library. „' 



•- 1 ■ 



ifeachcr Hill assist 
fstudents.wfth' /: 
, j 'Ippralslngtlielr ,! 
. ' i ' ' • . ph)(skal {kills. ' 

^.'.PHySitAi 



\ ■ t 



!'a, leaf lier/ Instructor read Unft 1, , 

Vocatlonaf I'laiining i Decision IfaHngi , ^ 
Unit III, Preparation for Eiii^loyment; 

Unity, M()yw'it'l'e'3teil 'nf''niiatlon. -. ' ■ t'' r ' 
, NC De?t. of Public Educatloif. . ' / ■ ■ ' • • ; ■ ■ : .. , ' 

b. Discussion of physical characteristics . Paper , des^lliliig low various jb'b 
«'and comparison. with physical requira- ■ ; ,art made limosslDle due to,|robl 

nents of selcctefWiccupallons, , • ; c8used.,by p1iys.lcaVhaiidJcaps. • 

c, ,0l5cuss how Instructor.cart jiake 'physical 1 c, forum ; ■ ' ' ' ■ 
ydlcapS'Iess. obvious aiid/or repulsive '.V^ ^ " •, , ■ > 



.. Teacher/lnstructor/'peer Tiileractloii, fie t Jots . Educa'tlonal pesfgnsj Inc.'i 



Assessment Ins'truiiicnt fron Manual 
1i&tlnn:l, iliiltlV. . . , 



,14. TeKher kill assist 
students with 
appraising 'their ; 
vocational ykllls. 
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' to student. peefs^an'd/or eiffoypes. 



. i Simulation of mfidlcap by Individuals.;' 
e. Reaction iaper by lfidlvltliials oiifllaing 
*i*'feel.lng5-tliey had In publli!. ; 



. a.. Teacher/Instructor tief lew of entire a, foruii(||^v^^ 

package of CurrlcH tum Cwiponents for .. - ■ ' ■ . , 
.• : Special Weeraiehts In' Voc. Ed . , ■ ,•' 

i). Relate various activitle^.mtloned In ' b. Peer Interaction, 

package ~tHhe students :ii|;'a|llonal needs ' . ' 

'assessment. ' ' ' , " - ', 
c,'ReatPBpdules,E3,EtE9,;lll,and ■ , 

'IIZ thro|irH6.\ -,■ ' ' ' , . ' " 

i Croup activity 'In which people point ' ' 
■ oJl>thelr skills and cosipare'thf skills . ' - .■ ■ ■ • • 
' jlntrVindlvidual coiiipaHson). . , ■ ' ' 



1 t ■ 



Division of Vocational Education,' 
' N. Carolina Oepartmept of PtibHC 
• Educ3tlon,.'Raleigli, ilC. ' \ , , 

' POffiOhlo'Stateynlverslty. ' 

, Prenafationlor the future , II ofl , 
, , Horl Experience for the Exceptibnal 
■ Student. ' .' ... ' 

' ■ ' si; 
1. /«» 



■TV t 



. ,. _ ,. ..it Assessment Paclfige),' 
Vt'Wvei'slty of Wisconsin South at ■: , 
■*■> .' Henomene, Hi . '. ;"• . 



ERIC 



: 5 



8?. 



\ I, learning and Enploynient Potential 



Analysis (continued) 



«ctlves 



Activities" 



Ivaluatlon 



flaterials 



e. Conduct a'vocational assessment/yiorl; 
evaluation using TAP, JE!(S, COATES, 
or Singer Vocational Evaiuatlon System. 



JEVV(JeNi5li Enployment Hoc. Ser.) 
COATES^ (Comprehensive Occupational 

ilssessnent Training Packvse from 

PREP, Inc:) 
Singer Vocational Evaluation Systei 

All the above are available from 
thi University oi^Hisconsin South 
at Henoniene, HI. 



Value 



K Teachy will be able 
:to assist students with 
deftning their percep- 
tions of tlie role of 
work in society, 



vZMeacbqrwJll beable . 
• \ to assist student, with 
/ tentaHve career goals," 
* 'interests, values. 
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a. Teacher/learner will discuss various' 
assignments from NC Division o,fVoc. 
Ed. * 

b. Formulate individual definition of: 
work, leisure, Job, occupation, * 
career. . ^ 

c. Discuss the reasons people work. 

' d. Panel discussion, "How does Society 
depend on wdrl(?' 

e. Panel discussion, "What are the defini- 
tions of worUhsoiiety?" : 

f; "Is work different from occupntton?* 



a. Teacher/learner exploration, of ■ 
variou^als, pertaining to career, 

b. Panel (Rftussion outlining object'lve > 
goals for students with exceptional 
needs." 

c. Brainstorming realistic' goals for 
^1 ^ students in exceptionjj needs. * ' 

f Individual paper to^outlinti and eitpla^ . 
' iShort-temi eddcatlon and work goals * ■ 
and bow^Jthey are interrelated. - ' ; 
. e. Teacher/tfistructor. plannjnq for reaching 

f . OiscussRn of^ contractilng for fjilure ' . 
■ eiiptoyjiient-giials."*" ■ ■/ . 

g. 'Developiiient.of activity folder related/ 
to goals. \ ' • : , 



a. Teacber/lnstruclor Interactiop. , 

b. Peer feedbaci; from others in group.' 



c. Survey form. . 

d. list of reasons for work, career 
pursuits,' etc, > ■ • 

e. Paper explaining the role of work. 



'a. Teacher/Instructor Interaction, 
b. Peer gr;oup reactipfi to ideas. 



c;;i«ngth of list of goals and 
: abilities Mhlch relate. ^ 



»4 ' 



PBlE.Ohlo StateiUnlverslty ' 
yuleBl, 

N Carolina Dept. afVoc. Ed., . 
Unit I, Sec, 3, Knowing and 
Exploring'Occupatlonal 
Posstbl.lities. 



f, ■ 



•'^ i I'.'-'y ,■i.^■.v•■ 



■y ' NCarolinaDept. of Voc. Ed., 
. Unit I, Sec. 4, Halting appropriate 
' occupational ly-orlented decisions. 
Pla nning Toiit, Future . University 

Kssoclalesl 
■ life Work Plannlnii .. University 
Associates, 19M. 
Career find life Panning Gjilde. 

wieti ^biiiinico;, w/t; , 

: V'' A/V "CaiterWcei 
Process;" J|»HaiiieAssoclMM 



2. learning and EiployiKnt Potential, . ' Value (continued) 



Okjective ' . JctlvUles ;! , ' ,> ' Evaluation llateHals .' 

. • ', ^ ' ■ : ■;' ■ ^ ~~ ^ ~~ 

HITEIIESTS . a. Group cdiiipetitlpn of Interest list a.Lenjtliof complied list, Instructor fBTEfflodule B^, Ohio State Univer- 

to «latp.lnt?jes'ts'to goals. ' evaluation. ' sity.. 

' ' b,-Exaiiilne Blbllograpliy , b, Ability to relite, Interest level to 

' . ; , different Jypes of occuRatlons. ' PBTE Modules Fl through F5, Ohio 

c.E'xaiiilneUSII Education flustermarlijal. c.iAblUty to guide student values to State University. 

■ ' ■ " / ■ , , develop. Interests. 

' 'a. d. Ability to guide students -IntfiCBSts Bibliography of. the Public Service 

,^ .. ^ ' . ■ in order to arrive at an occupa- Occupations, llniversUy of Louis- 

V ' ' .' ' tional goal. vllle, Educational Prof^ssiws 




Development Act, L. Dean HcCHI Ian. 
USOE Job Cluster Cataioji 




- ' ■ ., ' ■ . ^ ■ ^ .r^ 

KAiPf^^ / a. Group discussion relating Interests and All AFFECTIVE evaluation on the part of PIlTE Hodule B4iJ)llfn^ 

' V ^ values and thelR eventual dewlopinent to Mhe instructor fofabill^^^ sity^ ' 

, ; ' " different goals. ' ^^ ^^vate students to a poilttW VALUE to ' 

* b Jndlvidual pSper coniparing arid contrastiitgl^ 

*• differences between values, ihterests* and*' * • -■' , 
' ■ goals, ;■ - . : ■ ^^f ■ 

<i - t. c. Plana lesson orunit depending Ortiteaclier '^r . v * , ^ . 

' ' jfjiues and relate Jt to student values / ' " <L 

' frof the $urvey>' ' . ■ V , ■ ' • . ^ ' 3 

■' . ' * . ^ v.. ■ •' • ' * ■ ■ • " ■ 

3. thejeacher will be ' ' a< Read and discuss NC Curriculum Components- a. Instructoi" prepared tests. Em N Carolina Currlcului Coifonent 

able to assist In \ for Special Needs Students In Vocational , " ' Pacl(aqe, CoiiiMinicatlng:t<ith Others . 

, appraising their <(' ■. Education, Unit I, Relating to Other °., ' f ,* Family Development Serles. Stech •• 

.personal character- People, 'and Uni t' I If, Preparation for . ' < llaugn Cotipany, 19?4'.' 

'istics in relation to ', Employment. , ' , ' ' • > . 

current and future ' Group di$cu5Sit)n"C0iiiiiiinlcatin-,pro«ejs. •• , Kou Said l t.,,H(IGraw-IHII. ■ 

Jion-acarieralc planning. Me Playing ' ' * .". ' ^' ^ ' • ■ 

' . : . , Teacher/.iiistructor djscussion'ln barriers- ' . > • ' . - 'Follwlng Printed Directions . • 

The teacher Hill be •« , connon to comiunlcatlon. , • ■ ' ;', *■ .Special Servife Supply. ,1970.. . 

jible toiexplain the b. Prepare cassette tapes showing food and bad 'b. Diagram of connunicatfon process, 

impact fl'f first .fjj. OTunicJtlon techniques , 

inprcs/ions. ' fvc. Discussion about different iwtlyes for c. Teacher/Instructor critique, of 

L • ': )■ good/poor behavior. ' Individual ^apes. ' Dept. of'Public Educatioii. 

^■;ia]ntheC^ , ^hli^S^^^^^^ 'ISal'tt^ FranHlchards'publishing,./?" 

IS: \ . - (/. ' ' ■ siluatjon^^u^s^guent^^ , ypyr AUitude is SM.^ . ' Instfuc-^ 

.'■^^,a' ^ . : tf ' Honal Hatcrlals jServicS, University ^ 

■ ,. ' . ■ '^A ■.. >f Texas at Austin. ^ _ 



Human Resources Develotnient Hanua) 
.Dept. of CoiMity Alleges, NC ' 



2. Uamlng and Eiployment Potential ' . Value' (continued). 



Qbjictive Activities Evaluation Haterlals , 

. .„ . - - : — ' ■ 

feacherwlll be able e. Group practice' remembering names. • . ' , 

to^explainwhy . f. Discussion about how to leaclr students . ■ , ' * 

recognizing differences to develop appropriate behaviors for 
betwen oiieself and rjelating to supervisor and to workers. 



otiiers is necessary 
for cooperative work, 



^. Clarify ijersonal valiles/ a. Ongoing dlscussfh, forum meeting, panel . Affective domain left to individual ,EDVT 630 materials^packet, tlnlver. 
assets, etc. exploration among group members, instruc- Instructor and/or group tr*iner. sity of loulsvllle, Department Of • 

tor, student, teacher, etc., to ensure ^ ■ , ' " / OccupatW and Career Education, 
that Uudents are helpednoclarlfy^fr:^;/' ;^^^ ■ ( 

personal va)ues)a5sets, etc., I.e.; ■"" - - , - ' , 
Soue people might be easily led on a path , ,^ ■ . ' / • 

, . or course^for thlch theyare unsul'H , ' V ' . ' ' ' ' M ■ 

disinterested, or both; ' ' , ,' ' , , 

b, Instruction should be geared toward those' . * , , ' ■ ■ 

■ ' individuals who are unsure of their values , - . < . 

' or assets. Many means of achieving these . ' , _ 

• • objectives are avalwMfe^and are limited ■ . ^iir ' . ' p) 

only by the Imagination of the teacher. 



1 1 ■ 



. )- 



Implementation 



•]. m teacher will be able - a. Teacher/instructor discussion of PBTE a. Instructor's ewluation of individual PBTE, Ohifl. State University, 

toasslst^tu«iit,*ith Modules F-3, F4, F5, Guidance; E7* EB, ' ability to coitilete self-check ColuiituJ, Ohio . / • 

developing a plaii'' for ' Instructional Hanagement;' CI through sections in the PBTE manuals. 

' securing employwiil. . CZ9, Airrnstructlonal Execution Hodules. • ."^^ ^ 

•b. G3, SchoolCOnmunlty Relations activities b. Peer group critique. Vofitlonal Education, fcp-. of 

vllelpstudentklde. . .:" , simulated byVoiip'wfflbers. . . ' ' . ' ' JuMIc Edwa%Currlculiiiii_ 

' kind'of cnvloynient " c. Group bralnslim to find different ways c. Instructor/teacher discussion, , ; Conponents.for Special Heeds ' 

'mltL; ■ t? assist stujehts In developfngplan; ' Students In, Voc. Ed. 

Group suggestions on-varlouj 'types of I Lesson plan type outline for. developing p^pjr,t)on for 



Help st'uilcnt detemlne businesses to', contact for Infoiiiatjon. plan. • Eiiployiient Section i( 

jobrequlrewitits, e. Sug^estH on ^ffijble field trjp' , . i IHantaJob 

.locations. ' . ' ' ' Iraliinor a Jo b '■^ 

'liSlp' student decide ' , ' ' Trade Schools 

dividual guallfJca-' ' , ■ . , : y^]]:^ 

titjj^' for' the type 
of ein»Ioyraenl selected, 
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I. learning and Eiployncnt Potential' 



Iifileinentatlon jlcmtM 



»i Objective' 



Activities 



Evaluation 



'MHals 



^ - 



.ERJC 



a, Ability of student to list various 

sources for finding occupational 
^ Infomiatlon. 



Mtlm. 

Teacher will be able 
to, assist students In 
applying for a Jol). 

teacher Mill be able 
to explain ^eras that 
are used on the 



: Voc-Ed'Technl(^( Educational . 
Curriculun naterlals. Paul Sedas 
HIssfsslppi State University, In 
cooperation Mith HIssissippi State* 
Department of Education, Jacltson. 



I, The teacher will be ' , a, Read and^dlscuss Vocational-Technical 
able to assist students Education Ciirrlcu1uiiiiiiater|ah;' 
irith Identifying sources b. Group research Into different tens for 
for occupational Infor- ' securing occupational information. 

c. Individual research paper. ^ • , ' ' . • 

d. Individual coinillatlon of a bibliography ^ ■ . , 
of resource materials. • W , Dictionary of (IccupatitHial Titles. 

e. Discuss the use of the Dictional-y of ^ ;T ' U.S. Department "of Labor .»> 
Occupational Titles. . 

f. Teacher/instructor discussion on activities f. Ability to fill out application form. H Carolina Currlculmi Coipnents: 
which wuld be used to help students apply \ , UniftlV, Sec, 2; anil Unit V, ; 
for jobs. A' Vo ^ ;■ Sections. 1, 5, 6, 7, 9, 10 and 11. 

g. Identify basic ways of applying for a job, g. Quni-type of activity to deteriine 



I,'. application br in'thf 
Interview situation/ 



ifj people can define terns and/or 
estions on an application 



Teacher wiUbe able^ 
toi^j)lBln'howto 
select personal 
; references. 



\ 



I. Tcacher/lnstnictor compilation of a list 
of types of tertns yrfilch nl^ht be found on 
an application fonii.> ; 
L Individual research paper on wayi to 
Identify different types of Inferences, 
I.e.; cliaracler, credit and work 
experience, 

J. Brainstoninj activity in groups to point J. Peer groupjbservalions and critique. 
The teacher «ill be able ^ out points which may jive exceptional 
. to explaltiW to complete students trouble, 

the Jot application. ' Group discussion about Individual problemi k. Instructor evaluation. 

, encountered on Job applications. 

Iheteacherwillbeable #1. Individuals wllhreate job appl4etions. 
to explain the Important J| ' 

point? to^be filled out T ' 

in the application*fortii. ,^ * ; . * 



i 



3. The teacher wlTl 
demonstrate appropriate 
^'lining to h?lp 
;|udents develop 
academic and vocational 
skjlts necessary to - 
secure and hold ' 
employinent. '(^jj 



a. All previously inentloncd activities. 



a. Participants wlll.be able to write- 
a paper outlining their responsi- 
bilities wider PI 94-HZ to Include.- 
'least restrlcitive envi<^niiiei]t,^ 

\ nonnalizations, etc, ., ., 



Career Exploratlpn ... by Phelps 
andluti. ' . s 

From the N Carolina CurrlciilUM f 
Components: , • " ' 

Occupational Essentials 

mq yi li fe ^^ 

B asic jlillls^ for tvenfone. 

The Jobs you Get ^ 
A/V "flnJlng Tour Job" ' 
LAP 'Halting a Business Letter". . 
•"lite Resume and the letter' of 
Appllciiiion.' ■ 

Focus ill Tour Future 
J Career SUTIs: Getting Applica- ■ 
tions Rijht . 

llowtoGet a Job and Keep It . ^ 

A/V "Applications J locus Series" 
. • 'Finding Tour Job" 
|AP 'Cotfleting I jJpb Application" 
;i!ing>Size Eifloyer" 

Publicjol icy an d Ed ucation of 
' Excepti onal Chilii . Helntraub, ' 



)SBeson, BalUrd, laVor. 
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•^2. UamlnjandMoyiient'Pqteittial , , .^sll^eiiientatlpn (continued) j 



■4^ 



^ ^ ^ ^ j^'^^ 



. .l*ijS^'' > ' b. GrtupMnitMli on-rtghte and / b. On-tjofn^'evalDaUoli .bx'peers^, 

' . • ^ .privileges of^ildentswHVexcep- , resweMonnelJconsultanU 

• 'tioial needs. ^ ■ • ■ 1 > 

i v; . • cJndf#al parlidpatloii In Retool ' \ , , ' 
" •> . c ' HoAshops conducted In Kentucky. ' ' ■ ' ' • 
,\ ' d. Individual completion of Retool ,■ 

tr^ng packages, ' ■ 



i 



f 5* ' ■ * 



r 



3. CooiieratiwTeaiiillDle 



Awareness. 



'■•i i 



Objective 



'f .1 



mc 



ActlvUles 



Ewl nation' 



• Haterlals 



1. The teacher hHI be . .a. Gr^up (Hscpssiqn about PL W-Hnnd ' 
able to reeognlze. the , rlt|Vaiiiiffcations covering currlcultm 



tean planning concept 
from legislatfon. 

The teacher, Hill . 
explain hoM a; team cin 
create a stronger 
career cdDcatlon 
pro^rai than can ^ t 
Indjvidyal plaofieVs. 



Ability of learner to verbalize and/or PBTE, Ohio State Onlverslty. 
write a concrete explanation about 



\ planning. team plarfbing. . 

; • ^ • 

b. Individiiar rescarcli on assigned 
•sec(ion$of Pt9M4i.. . 

c. Paper on some aspect pfsj-Hz'. 

d. Brainstonii-;/Mha| is the* ileaiii cocept?" 4 



2. The teacher will k '\ a. Bralnstomi possible team memhers for 

able to name at least team. . ^ 

25 (Jftt^tial'team ^ \ Shop/Voc Ed Teacher 

"meiiiers/ ^ . Jloflie'Ec Teacher * , , 

, ' ' ' • Physical Ed Teacher . 

^ / ' AgricullJif^ Teacher ' ^ 

, ' . ■ Hisc. non-academic Teachers 

V| , , 'b. Identify possible parent ^groups which* 

' . * ^ «oul(l be used. 

. . .' c. Discuss role of guidance counselor. 

' ' d. Discuss possibility of Involving ; 

Individual students In team, > 

^ ,e. Identify at least 10 locaJ business/ 

'X- ' ^ manttfacturlpo coflipanies whacould be 

• \ ' Involved. ^\ ' 



i a. Ability of leimer to discuss 
; qualities which iialte these 
^ indtvlduflls unique 'for team 
concept. , ' 



r 

b. Instructor eviluttion 



Hetooi Training Packet , Kentucky.. . 

Proceedings from Career Ekatlon' ^ » 
Conference for leacher Educators- ' 
Hanch ie-Zl, 19/5.' livoln.'t. 
Conduct(!d:by Coordinator of Voc-' . 
I«lt Edycatlon Teache/s Collete, ' 
•University of Hebraska, llncotn. 



PUfE, Ohio. State University . 
Categoi) Gl tbroujh 610 
Cateqory HI through 116 
Category II through IB . v 

Kentucky Vocational Staff Industry 
Exchange Proaram. .Contact John 
Lloyd,' Coordinator, Professional 
PersonnerOevelopiiient Unit, Bureau 
of KOcational Education, CapltaK f 
iPlaia towr, Frankfort, KK. 

Care er Eiiplol-itlon ■ . .by P|ielps f 

and lutii, . . < ' 



I. The* teacher will have 
• inforinatlop available 
concerning sfhool,; 



Wtalysis, 

f 



a. leariier/lnstructortxplorallon 'of local a. Teacher/peer evaluation«»f;,llst and •■ Project Retool lists: , /, 
school resources to identify, team resoptfulness of learners " ' Cowinlty resources for Exceptiona 



members'. 



toiiliiunlty and employer , b, leajncr/instructor discuss loit of ways , ' 

Resources In orjlrf ' . to contact tMi.inembers, I.e.; 'call 

to identify Jaycees, tivltan, Lion's Club, Kiwanls, 

prospective team Chamber of Corancrce, Bar Association, etc. 

members. c. Learner/Instructor will discuss Project 

' . ' .■ Re\col list .concerning comnily resources 

c , for exceptional children. . 



b. Indlvrdual self*evaluatioh. 



, rional Children.. 
State Offices of Parent/Private 
Organizations. 
Professional Organizations, 



1 



3. Cooperative Tea* Role r ; /Analysis- (continued)- ^» — ? ' 

Objective • Activities ' ' * , 'Evaluation 



7 Jlaterlal^ 



i Discuss list of state offices of parent/ 

private associations. ' ^ 
e. Discuss professional associations^. ' . . 



I The teacher will be • a. Survey-by instructor/teacher: . , Affective . . PBTErOMo State Dnlversi?^ ' 

able to determine the. Does member know what team concept ' ' ... ^ . Gategory G ' > 



4 



level of Interest of ; is? 

individual members. . ' Does member have an Interest 

; in helping students with exceptional 
V needs? * 
, I Does member have any specific area J 

, ^ ■ of interest in which he would llko^. 

I to work? . ' ' * ' 

■ h. Panel dtesion to assign specific V ^ , ' ^ , 

tasks tojw ' , *' . * . ' ; , 

areas of inlef^, ' ' ' ,^ ' -^^ ' 

I The teacher will be" aJssign role to non^professional member Affective PBTE, Ohio Slate University; '; ^ 

able to assign areas ' and ask him/her to try to find out , ./^ ' . \ f Gategories G apd II' 

of responsibility to what his/her responsibilities are. \ . ■ 

individual. team members, b. Review findings within group context and ^' , ' . 

■ I ■ . ask each member to react to Individual ' ' , . 

• . .findings giving suggestions for' liH)rove- ' 

mt ' 'i \ ' ' . ^- .' 

cJsslgn sole responsibility to professional , — * ; 

person and ask hini/her to provide input, ^ ^ • / ' ' / 

i.e.; what should thrguidance person ' . • ♦ '^^ ^ , 

provide the team ifS order to heJp' students ^ * V " I . / 

in their pursuit of a career? What should ' ' f 

' ' ' , local business/manufacturing people be • V ' 

doing? ' ' / ' ' - " ' ' 

' ■ ■ . • ■ ■ 

1. The rember will be able a., Instructor apd group discussion of role a. Instructor evaluation of points \ PBTE, Ohio State University 

to write a chart outl in- 'responsibility of team, brought out concerning role , Hodjiles AMU", Bl.BZ; Cl, C2, , 

ing teaii enters to be , .responsibility, , - CI?; 01, 06; EZ, E3; Fl-FB; 

involved in specified ' b, Instructor and group brainstomilng b. ilbility to list several advantages"' |G1-G10. 

activities, session lo point out. appropriate teams to having teams perform services 

to perform specified activities. rather than Individuals. ' \ EOVT 630^{nstnictlonal Support - 

, Who would participate in house, vislta- . • MlJtedjMcpt. of Occupational . 

' tion? . • ' and Career Education, Unlversl^ 

111)0 would be involved In educational , . of Loulsvll'le, Kentucky. 

' - planning for disabled, disadvantaged? ■ ' . , . • 

.Jp Wio would be involved in planning for ^ ' ' , • C 

the culturally disadvantaged? , .; 



/ 



' ;',3. Cooperative 



'Objective j .v' 

— 




» .': . f.f' f ... 



Anaiysi! (contlwed) 



^rtivitier 



fbterlals 



Instruaor and group dlscysslon of teai 
responsibilities of principal; vocatlofial 
When; guidance counselors; sciioo] 
psychologist; attendaocs officers; social 
workers; iiea1t|i personnel; special educa* 
Hon pcrannel; studefi: represeniatives. 
'rvt. tdfflpletion of PIIIE nwwes selected. 



iilityof group to list possible 
cvitrlbutions made by indiyidals 
discussed. 



t AbMity of group to plnpotmt 
mific individual teamiiwibeTs^ 
fesponsfbilitics/ • 

, yiity of group to use lumbniVs 
'^li« concerning team aponwh for 
i<4*fit1fying and serving- students with 
f^^wcial needs, 



Project Retool lecture frp April, 
llr. Rutherford Tumbull, Issoc. 
Professor of law, ttniver-ity of, ^ 
llorth Carolina. HnjfieaiUi^ 
cassettes available. 



in 



lERlC 



1. The leamer Hi' - 
to deterffllfie tr" 
of Involvemen t-,, 
weiiters based t. » 

..ment, level o*' ^' ^ 
'time availa^i 



"fie i«i^((fior and 1eJi(» nil' conytnr 
:haH„;ik:m could fe^;Ifi!(i to detemtw 
ime aj/*fiiftiHlity of nifffttir? te» 

lfi^%^ iiieetj 

^ nthS^'^'^ui^irjons? ' 

toat 'ti* initiiarbia*^ on tnerim?;. 

inUrscioj|f^rn,e1^iclllt -e an 

"■^^l-TCrfiip1iii»^ specie 
ies ws'thif't-'^miiiiber hr;^^ 




flel^jm^rwil ' .1 3iscu5si(w^t;^dtfff^^^ 



verbally'e^ ar' 
wiefits galfK W 
.eamwort 
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capabllitlet 'and ar«^ r expertiM, 
i.e.; lakjfcfjrd^sabvi^^^^ 
5tudent;/fttran a^^^ - r teacher; 
spet^^kteack'^ i^ii«cfpal; guidance 
peF|ij|^?tP^ supervisor; voc. 
eduMi^^LSchoo^pl)ftblo9ist., , 
Invflw? ^0 tiji/e pirticlpiteif in 
teaiii.'wletotalhbout benefits ^ ' 
ac((ul^d. 



Affective domain^-actua) participa- iea;;her/lnsti^yctor decision for 



4^ 'M by the tian inembers 



D. ^'llngness to lend time. 
i 




orochures. 



I. ^ ability to recognize cbw'* 
' !M! to be made U team by w of 
titofse individuals. 



b. ltqwrt,on findiniis in froiij) (Hscos- 
^Iw/teacher evaioallon. , . * 
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Objective Activities 



Evaluation 



Haterials 



c. Hrlte paper on m beneficial aspects ,. c. Ability of indlvldoal learner to 

• ' of team role' an^ defend the argunents, * identify benefitsnentioned by 

. . ♦ l.e.i'hot* does the cooperative tei> speaker, ^ . ' 

• , role help to coordinate reredial and , ' . 

vocational Mkuctiin? , , 

d Jiscuss hoH toiikcooperation caif h^lp • > , • ; . * 

^ ' ,~ ' stop duplication ^f services, ■ ' • . V , . 

' : ■ ■ • ' . ■ ■ ■ ■ 

3. The learner tfil] be able a. Discuss how lack of role coraiitiiicnt i. Ability of learner to explain that ■ Retool lecture, Rutherford Turnbull. ■ 

, ; to verbally explain might undermine group ability., lack of dedlcition or cnwiticnt by 1977, turt Ehwntrattt" 

llabilitles/probleiiis of one Individual pigilt cause others .to April 21, 1977, ftilverslty of lottis: 

teamwork, . do wre wfli^ Hijlikcawe others to vllle, Itento^^ 

, • duplicate efforlOTIighl cause others ' ^. 

to be Igtiorant onprtan't Infonna- >: 

■ , • • b. BraihstorAing activity to point out ' f " ' ' . . ' 

probleBS in team concept. , ■ 

c. Speakers point out problems encountered.' i ' " ■ . ' 

with team concept. ' . » ' - 

^d. Pa^r showing and analyzing prObleis . d. 'Ability to shotfproblens and suggest ' nt 

Hhldi show possible solutions. solutions. 



Infileinentatlon 



The learner will be a. Discussion types of handicaps and , a. Teacher/peer c^alwatloin. ^ PBTE, Ohio State University. 

aHe to assist In ^programs which may be Offered to people ' . 



selecting appropriate with these Identified handicaps, I.e 
team meniters. Hhat type of prograiti^would a hearing 

Impaired person best be iwlted? 
. Visually \^^^\rti person? 
\ \ A non-ainbuhtory person? - 

. ' b. Vhlch team people might best fit the ^b. Mvidual evolptlon 
needs of the handicapped person, I.e.; 
yhat kind of ancillary services might 
■ the handicapped person need? 

Speech and hearing specialist? 
Vision specialist? 
A lawyer to act a^n advocate? 




'4 



r 



Hi vlttes 



The taw^ Hill 
able to cwriuct fni- 

ioaiinwi. i 
iire each «fci>«^ 

ieawr * ^^iir 

htn/lieno*JMvvsltM 

learnf 111 \^m^ 
r !(tequa Hoc 

tor M' 



3, ft lean^^m 

wroprlai'*^ )m 
mlivldui' wr/. r 
stiidftit . 



c. jcoup Block presentaV'^fiMiidvinf} 
at\m Identified /'Bmrneiiwrs, 

\ psychologist, ^o;cli^wl(e^, 
qlildance counselor, vocJd. 
teacher, regular clas^^oom teatlier. 

D Ark^hop involving foner team iiwubers. 

c. -leid visit to watch : cooperative tear 
in action. 

d. iiiritten cHtlque of ^nopdures and ' 
evaluations by accual co-op 
team. f ^ . 



Iiplemtidion (continued) 



Valuation 



Haterials 



a, Teacher evaluation 



V ^eer eval. tlpn., 
c Group cr'' .ique. 



coordinate co-ojitean 
a practice setting. ^ 



Te«her gefw^^4^t?d!fluldeHnes out- 
Hi|ng,paH|0rtap)f procedure for 
co(ndijctlncf*'f Ketling. 

leschel" gcneriw checklist; 
liUDortanti^i^ to be covered • 
by IndlvldtB^ ^iwrts/consultanls 
In gi|p» 



iank I **cHpt1onof co-op team , 



1 



fiifoup discussion of se-^vices k/^ »tii 'ity iif !«mer to^^dediat^ _ 

mietier, pickage based or finns and luti. 
of cO'Op teai^ according tc indlvfouai.'s 
ier5ona' needs, 



hearing impaired speci^^l needs package 
rf visually impaired sp>eclal needs 
p^ackage; 

cf EWI individual need^ package; 
cf THIl individual needs pa|:t(age; > 
■ f severely/profoundly ^tarded 
lodividqal needs pjickage; 
^ non-ambulatory spectfll needs 
package; etc, ^ . 

Field experience by teacher in 
luplementatlon ^ 



Career Explr itlor. . . by Phelps 
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I kreasin; Ocopatlonal Awareness uid Expectations 



ilMreness 



i 



Objective 



Activities' 



iwiliiatlon 



Haterlals 



1. Die Jearner will be 
able to outline a 
large variety of job 
clusters approjlrlate 
for.liamlicappeii 
students. 

^ * , . 

Uni be able ta wtch 
handicapping conditions 
to appropriate jobs. 

Ilill explain ImM handl-/ 
capping conditions may S 
preclude perfotmance 
of SDK jobs. 



a. 



lOi 



Learner and instructor Kill discuss 
DSOE cluster "Agri-business and 
Resources.' ' / 
Outline physical prerraulSites for 
related occupations wfthln'tbls title. 
Explain why certain handicapping condit ior 
night prevent an Individual from lobtainmr 
eraploywent in specified fields, j 
Repeat procedure, for "Business "ans Off-!! ' 



Ability of leamf to perceive and 
explain tir peers why certain occupa- 
tions are not feasible for certain 
handicaps,. 



USOE Job Cluster list 

Vocational Education Staff Develop- 
>ient Hodule Serve; Programs for t he 
Dlsadvantajrt)[|lwdicapped . bivlslon 
of yoc. Ed, Pi " 
advantaged; 



Repeat procedure for "Continlcations m' 
ffedia." 

Repeat procedure for "Constj-uction." , 

Repeat, procedure for •Health OccupitloK," 

Repeat procedure for "Hospitality a»id 

Recreation" 

for "Hanufacturing" , 

For "Harlne Science" 

For 'Consuwr and lloiiieiHliling," , 

For "Environment." : ' A 

For "Fine Arts and Humanities" 

For "Harlteting and DistrHiytionj' 

For "Personal Services" 

For "Public Service" • 

For "Iransportatioft." 

Discussion of 'various types of handicapping 
conditions and how they affect job iiwfon- 
ance, I.e.; visual impaired, heariw 
Impaired, speech Impaired, ncn-ambu 'itory 
Panel discussion on feasibiUt/ of 
dif^ferent handicapping conditions k 
specified jobs. 



Instructor evaiwrion of <he Jact 
and napner in «hlct) the learner 
piresents bis arfwnts so that 
students are not offended/hurt' or'' 
iieedlessly (lisanirifed. 



/ 



r the 01s- 



Developing CoBpetencies Handi- 
capped Students Ihrouqh lndustria< 



Art : Resource Haierjals by Allen 
Phelps. Division of Occupational 
and Vocational Studiei, Penn State 
University, University Park, PA. 

Currlculuw Coaponeiits for S pecial 
Weeds Students in VocitlonalRuca- 
tlon. Director of Voc. Ed., (lorth 
' Carolina Dept. of Public Education, 
Raleigh, IK. (InHs 1. lIMif, 

bibliography Oft the Public Service 
Occupation^ by*t. Dean HcClellan, 
University of loulsvtllev Louisville 
Keiituclty. 

Dictionary of Occupational Title? . 

Career Education, How to do It. 
Creative Approaches by'local 
Practitioners, Office of tareer 
Education, USOE. . 

' ^ - • • 

Facilitating dikr Development: 
Annotated Bibtiofjivpliy 1 and 11. . 
Illinois Board of Voc. Ed. and 
Rehabilitation, July I9/Mj 
February l?7i. ^ r 
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2. Jhe Idamenii^ll lalie 
jtcqpmndatlons for 
adaptitions Mlilch 
couM 1)6 used ^by 
m .handicapped 
$(ydents. 

Hill explain 
compensations can 
wde for thoSe Hitti' 
bdndlcdppln; con- 
ditions* 



The learner ^^illte 
able to explain how 
federal regulations 
excuse sone^b 
criteria^ 



a. Site visit to different' types of occu^ 
•patlons withiiifTlusters to see what , 
skills are necessary. 

b. To see If certain pliysical/mntal 
deficits can be inade less jmportant. 

c. Panel discussion outliniiig skills needed 
' .for problems encountered jn various Job 

' ^luster^. ' I" 

d. Consultant visit from 'Business anf 
Office;^ "Health Occupations/ , i 

. "llospitaMty and Recreation/ etc*,/ / 
to explain the types of services 
needed and requirements forcitiployn^ent 
within each cluster. 



a. Group exploration of job clusters, ! , , 
rescarth of tndividual clusters to, 
find those which^have waived criterionv 
list approprrate'occupations. ' ' 

b. Individual researjA^of federal and stste* 
laws to find regulations designed to « 
'protect and help handlcapped/disadyataged. 

c. Panel discussion, ^'Hhy should some 

. regulations be relaxed for handicapped/ 
disadvantaged?' 



a. Ability of students to 'analyze and ^ learning Respurtes for Students with 
explain various ajjaptations/cooper)" Special Vocatipna) Needs, froi ' ' 
. tions Nliich My !» used, i.e.; ra>ips Nebrasl;a Ko'-Tecl) Curriculuii lab, 
to ailoH access for non-aubylatory, Kearney State College, Kearney ,NB. 
hand controls for vehicles fdr non- 
aabiilatory, use'of "reajlers" for 
vjsually iii!pa|i;ed, special' seating 
iiraiigeiiientsAof iwltipfe handi-'^ * 
capped, 



i 



a. Ability of learner to verbalize how Kentucky Uninistrative Regulations: 
handicapped/disadvantaged people are W7 KAR IHISO, Prograis -forixcep- 
. ' ♦ tional Chiidren; ;07 KARlifllO, 
Program for Pupils M Hearing 
Ifairwnti /07KAR 1:M0, Progfaiis. 
for Deaf-Blind Children; 704 KAR . 
y . - 3:250, Criteria for ASIS llnlt of ' 
c . Pear evaluation. . Spec ial Educatliiv Work-Study Prograi 

• ; Crfordinatori_704 KAII 3:270, Criteria 

, . for the Unlt'of Teacher^onsultant 
^ lii Prograiis for Exceptipl Children 
' ^ . , B[EC-Kentucl(yDepti«f [ducatioi 



protected, 
b. Teacher evaluation. 



4, Ihe learner will explain a. Srainstomilngvlist of 10 reasons why a. Teacher evaluation. 

^ why worlt-employinent is employment is invortant to jnyone, , 

desirable for handicapped/ liandlcapped or not. 

disadvantaged people. b. Relate list to handicapped people. 

c, Class visit by a handicapped person who 
is gainfully he shares his 

* ,t > experiences. \ 

* i Site visit by class to siielterediMshop, 
I manufacturing plant, business, etc., .. 
i , which emplojs handicapped *eople. 

, " e. Discussion' of advantages t(\ the taxpayer 

<, , ' by tailing handicapped out of state/ 

I ' federally supported institutions. ■ 



•I, 

b. )*eer evaluation. 

c. Evaluation by the handicapped person 
^ of the^senstjivit^/wderstanding 

shown by the group' (Affective). 



J' 
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,i , Increasln9 OccupationaUwreness and ExpecW^ • ] teness itpntlnued) • ' 

f. . ' ' ■■ — ■ — : '-^ • • > ■ ; 

[Objectitt . ' 'Mlvities - . ' • Evaluation ; r HateHals 

■ ■ J t Li 1- — - — f — ^ — ^ li — — — — — 

■ .-V. ■ ■ ■ ■■ '■ ' ■■ ■ • ' ■ ■ ' ■ , 

S; : fhe learner M \t a; Group i\mm on such qoesjionj as;' ■ a, flf«Hyevdoiia1n--abi% to explain . Possible Job/brtichurrf occupation 
'\ able; to explain the "How wooid a' blind person fuel if he v . jpantages. of pre-servke progran. , from Indepandent cowpajjle^ 
• advantages of a, prsS^ •■ prepar^^tjite a1V repairman?" -Ilow / I' ' » •. .' - ' . ■ 

' Jtrvlce4)j1)graiii. ' wonlda noti-ambjilatory.person feel If . ^ 
V ' •. ' I . .. ' ,„ / he preoared ji) be a tjcklayer^?" "Ikw 
. ■ ' would one feel [f one 'found blmself* 

;|%5lcally/rt!ntalh^n\M / ' A' ' . 

' -♦"■i . "ifnpr'epared to perftrm his/her cliose/^ ... » .\. ' ': ••, 
• ,<.v , ■ ,• ' ■■ •'occupatlonr • \ A ; / ' ■ " :■■ ' V'-' •■ 
■ {iJnabsesofd1f,feW.typfeof'p» b/toifrebinslve'paper graded by • 
' -'^ IfBijalprerequlsllSs and self-p'laceiiient ' Instructor, - *- ^ , 
Into a pre'-servlce 'setting. 




'c. individual vIsHsIb pre-servlce prograots ■ •' ; ■.' : '[ , ; i ■ 

withjpthe comunlt'jf. ' ,/V'; 



6. 'fhe learner wlllbe ' ' a,* List as wny dlsadvantiges/li^ndlcapplng a. Affective dfliiiai.n-;learner.ilb111iEy Behavior of hceptlwi'aV Children; ''.'^^ 
alle to recognize ,. conditions as possible. / ' [,' ' fln introduction to Special Educa- : 



, viable employjieiit • ' b. Outline wl)ich fypes of handicapping \ , . \' j ■ tliT" . ^, 

. ' expectations for ■ , ■ conditions miglit be most amenable to \ ' /. ' ,,' : • : w 

. specified handicapped/ specified expectation levels:' service, i , , USOE job.clusters. A ■ 

. dIsadvSntaged people, unikilled, semi-sldlled, ' • , , ! ' V ' ' . ' 

■ ' c.'Panel discussion, "Can visually Impaired The Career Education Handboolt fo r 

."The' learner will bf able • becom lawyers^ Substitute- "Can ' ■ ; ' 6^7 . Se condary Schools , by Alien C.,. ' 

■to tactfully explain to l ' become ? " ' ' |flezel(, Coordinator, Career Educa- 

; individuals why their : rtlon, Lincoln Public Schools, . 

■ ■expectatipnsmaybe t|)o ■ ■ ■ ' , '. » • . ' 

, ., ' high. , V • ' ^ , 1 ' 

. ; Ih? learner will be able . ' - ' . ' '%^t 

• outiiDe appropriate , ■ 

' expectations-. , ! ' . . * * i ' \ • ' 



\ • /Inalysls 
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1,. The learner will be able fa, iralnstorfing activity to survey different a. Affective doiin. , ' PME/ Ohio State University^ . 

tociteways ihwiikh ^ans^of collecting data; from checidist Modules E<, E8, E9; F1-F5; 

'forirer 5tudent5|an be to eniploycrs, checklist to social acquaint- ^. J5, JB, JIO. 

• 'checked In ordelto arces, checklist to various social- agencies, ' '< . ' a ■!•/ 

monitor' their \(ica- . parent Interview simulation. ' • ' ,^ ' Career Education Handbook for 

': tlonal/occupational ,- b. Group assignment to develop a comprehensive : - ' Secondary Scho ol. 

'Progress, . . system to ensure follow-up data is secured. • ' , , > , . „ . 

)0 • ' , , ^ ' , Carter Exploration. ... by Phelps ' 

The Warner will main- • ' ' , ■ ' , . andLufz. ' tnq 

tain a file on former ■ ■ ' ■ ' " 



Increasing Occupational Awareness and Expeoia^w' 
Objectively " 



/Inalysis (continued) 



Actlvltles 



Evaluation 



2. The learner will be 
able to conduct a 

' coimunlty survey, 
(environinental) In ■ 
order lo'detemlne . 
■ potential eiiploy- 
ncnt availability. 



I. Constriict'a c^eAlist. outlining generic ; a. Ability of learner to coniille a 

, types of'«ccupatlon'si<lthln the 'cowlty.' /representative cliecldist. . 

^ V Cliecklist outlinljg specific companies ' b. Peer evaluation 
within the conniuplty. ■ • ' i . 

c. Group fcnalysjs of jong raDge Industrial/ c. instructor/leamen interaction, 
* business trends to ascertain fu"im - . 

' employmenl opportunities, y ' ' • 

d. , Individual visits to differJijt businesses, . ; . 
ft. Class visit by an ecoiioiiilc5«expert. . ' '. ; 



3. Ihe learner, wlU be 
able ti conduct Job 
■ tryouty Within the . 
cotiunlty, school or 
class. 



/ 

4. The learner will he 
able to cohduct Job ^ 
■siniulations within the , 
school setting. 



a. Contact local bujinejscs to afcertain' aJ Peer evaluation; > 
physical niquiremeiits of job-and^^ ^ ' ' 
physical hardships 'which would'fecTU^» . , 
participation wjthin thfe occupatfon. ^ 

b. Group visit to bus.tness. ' bJu5lness/ei|i]oyer reaction 

c. Business representative to the cmmnlty . c. Student participation, 
, school, or single class where student/ , . 

learner attempts, to perfomi.basic aspects V ' ' ; 
of occupation, i.e.; run machinery, run • • ' ' ' 

a lathe. ' , ' . • • 

d. ) Individual visit to a business to attempt ' 
the job, i.e.; maintainance, sani(ation, ; 



i. Set'up((res5 code for use "on the Job." 

b. .<$et up,tol(en system fur use, . 

c. Set time parameters for arrival and 
departure, starting and stopping. 

d. Simulate' roles within groupvemployers/ 
employees, foreman/employee, employee/' 
employee, etc, 



Haterlals 



PBTE, Ohio State University 
Gl through GIO. 

y 

Resource materials from EDVT (30, 
Occupational and Career Education, 
University of Louisville, tentucky.., 



'local business bfochures ■ , ' 

teacher generated' checklist butlin- 
Ing physical of, "other" prttrequtsite 
necessary for perfomiance of job. 



a. Affective-learner evaluation, 

b. Ability to meet'Standafds outlined \ij 

. ,group; I ' ■ . ' ■ , ( 

c. Failure to comply, results In loss' 
of' token. ^' j 



N Caroljjia Dept; of Yo(. Ed. 
Currfqilu m Coiipone'nts for Sp ecial 
alt 



Ne eds Students in yocational Educ a- 
tion, Unit II, Sections' 1, II, III; 
lliilTlll,Secllons-l, II, III, 



The learner will be able a. Job simulation by grof., 
/to develop student job b. Categorize JobS' according to 
possible skills -needed for each 
cluster. I.e.; lusiness and 
■ Office," "Construction.^ 



skills from Job roles: 
physical, social, 
jibggitive. 



/ 



a. Peer group evaltiaiton. 

b. Third party eviluation, 



USOE.job cluster list. '. 

Ictionaty of Dccupati(}nai Titles 

,H Carolina Curriculmn Components 
for Special Needs Students. , 



it 



,• ■ ■ ■ ■ ' ■ ■ 

i Increasing Occupational Awarms and Expectations Analysis (continued) 



fliijectives ' " Aci vltles ' Evaluation ' l^aterja's 



i- 



Tlie learner wil 1 place ■ c. Turther catenorlze by cpnsulling DOT c. Affccli,ve evaluation, by the ' - "Horld of Hork Serier-froiiijhe 
specific ^)hy>icf|l skills and refining skills to specific occupa- leamer. , , • > . •; -Kentucky Bureau of yocatlonaT 
iltli specificjob i^eas. tions within the cluster, i.e.; ' " ' ' ' ' ' Education, Dept; of Educalfion, 

■ , "Business and Office""Clerk-typist, Frankfort, KY. 

Sptelfic social skills key punch operator; ."Construction"-- i ^ 

wltli social job 'roles. . crwe operator, back-hoe operator. '. '.if ■ ■ ^ 

M various activities in the North d. Ability t^roup specified - ^, ' , 
Specific cognitive skill Carolina Ciirriculuiii Components for ■ ' , skills to a job role. , ' 
with cognitive rales. .• . Special NeisltuleiT ts in.Voc. Ed. : , . - 

iSits liJVandfll. , , ' . ' , 

\ ' ■ 'e. Read various activities in "The World ;■ , ' ' V 
of Hork Series", froin the Kentucky Bureau 



If 



,1 . '.. ' of Vocatiiifial Ed.ucatifln:' "Business 4 
. V . . ' Office flccupat'ions" and 'Hailteting J 
; li^tributign." " . ■ ' , 
f.-lnstructor research to fJnd additional 
,^terial.' 



I • 



6. The learner wilt obtain a- Teacher- learner activity/lnteracllon a. Affective-learner ability to pick Teaciier-cohstructed checklist .for Jj , 
stalerents from en^loyers to enhance employMntl pote[itirfl . ' ; ' out Initial areas which may ,be employees to rate individuals, 

and/or teachers to help ■ ' ' '' ' lif roved upon. ' ' . ,, 

.students Identify slfcrt- b.' Objective' analysis of- statements from . , : , ' Croup check,lists for Inter- 

comings, inadeqi)acie5\ eiiiployers/tcaclfcrs ii) order to identify ; , ' / individual ratings, 

strong points, strengths people able to perforf given tasK ■' ' ^ • ,■ 

in the performance of . c. Teacher/learner discussion of stated , Checklist devised by grpup using , 

' job/occupational skills. performance. ' . • criteria pointed out in group 

' ' ■ . . discussion. ■ . . . , 

7. The teacher Nill revise a. Group Analyses of probleffls pointed out , Affective-ability of learner to leacher-Cdostrycted checklists., 
and redesign industrial by students. ^ restrictive plans to appropriately ' . • 
education plan^ to^elioiln- b. Discussion of ways and weans to al?viate meet the needi' of the students. PBTE, Ohio Slate University,. 

ate problems s'tatell' in problems pointed out by eiiiployer-' 

employer-teacher state- teacher^ i.e.; budget responsibility, * ' ■ * " 

irtents, ' group approach teaching pos<ibilities, j . • . , 
' 0 new program Ideas, etc. . ^ . 



(' ... 
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4. IiKreasing Occypiitlqnal /Iwarcness and , <> ' Ifalue^ 



Objective , Activities ^ ' Evjiluatlon . , Haterials 

\— ™J ^ ^ , • 




I,) Ihe teacher/learner/ ■ a, 'broup discussionabout individual ^ a Jffectiiie evaluation. ' Teath(!r conslKted dieWfst • 

stifdent will be able potential and/or group potcntiaHn ^ . , outlinlnq stfong(*^w pol^^^^^ 

to recognize student , fulfi^lng aneefledgap incowminity/ ^. - , 

potential related to , national needs, ) ) \ ' * i ' PBTE, Ohio State University, 

eiiiployabillly." , bJrainstonii/pary^^ldcas to Vh^^^^^ ' bJbllltHo perform specified tasrs ' . ' /» ^ 

• • encourage emplWrs in incdrpora^ related to specific Jobs, ' . ' ' i4 ' ' 

. ideas which may be avant? garjgj^r r 
'V K WcasibleMna W'sitSation/ 

bSfi.pnssible for the fiituri. f 
* ■. ' ' H 

t The teachpr will analyze a, leacher/student/parent discussion and*' a, Affective teieher/student/parent/ Teacher/gtjmp inf^wctional material 

• employer/teacher state- j interaction,^ ' ''■ ^ ' employer interaction; . ■ 

• ments tohelp guidp 1), Instructor/teacher/parent coi>ference VbJMljty of parents to help^stiidents . , 
•parents in showing^ their \ about types of ^isabllUies/problems^ maintain a goal. / \ ' ^ I' ^ 

children how. to -iiMximize \ncountered in vocational education ' ' ' * ' \' . * ♦ ' 

occupational expecta* preparatjon fdr iSpecialeduc^iti^ff . ' ' . J ' \ : \^ • '\ " " ' * . . ''•* 
* tlofls. . ' students. ' ^ ^ ' . " * V ' ' 



•J— — V— ■ ^ -r* ' y~* — : — — '■ — 

'1. The teacher* wIN Interact a, Teacher/lnstructor/learner/student h ; a. Affective evaluations.* . , Employer-constructed checklists of 

with the in5tru|tbF t0' ' panel discussion outlining acceptable^ , / < ' 8CJtl»'tlfis,'PPi'''pHale to specific 

assisNliMtA tfl his/ ■ levels of Job performance, . ' ' jt^^ / , Jobs. 

/ ' her developiM pf . b. Group participation in simulated job ,b. Employer evaluatidb of types of • ' ; 

activities ainfid at : -, ' act'ivities. , activities which enhance learner/ , Industry, brochures and catalogues 

■ -appropriate job pcrr/' ' '•,-■/* student perfotnance on thf Job. \ , used fgr Ideas in activlty'develop- 

fomiance. , / .c. Group evaluation of individual performance^ : ment. 

• '•■ •• to get a^critlcal assessment 'of needs v. ' ■» ■ ;• / 

«, ability to fulfill needs. • ' ' ' fBTE, OhiD State University. ■ 

■'■^ • ■ / ■ • ■. ' -.i'.-' ■ • , 

2: The teacher will adapt a, individual/group' evaluation or brain- Ability to meet long term (|oals anit ■ I'llTE, Ohio, State University, 

' . 'teaching approache's Id ' .st.qrming actjvity to pinpoint specific .daily behavioral objectives used from Modules B3 thmugh B6,' 

develop sl(llls nece?sary skills necessary to pcrfoti'jobs. - .the materials.' 

for "Stiidents to perform b. .field activity. ' , ' . ^ _ • ■', . • .* •' 

:speclf1c Jobs/occup?- c. Student trial/test to ascertalji if he/ ' ' , .> l^-'. / ' 

. tlons.- " she can perforw Job. ' c>\ . ■ _ < , / | 

■ . ^ d. Student/qroupsunqestions for teacher ' % iiw , 



d. Student/group suggestions for teacher 
activities th!it would be 'beneficial to 

^ . , the group, 



<. h iteaslBj Occji^atlonal Awareness and Expe ctatloifi 



' ^ I' 



ImpleiiientaHon^conllniied)"' . 



T 



Eviluatioi^ 



Haterial^ \ ^ 



I H? i -wchers^wfll iMin* a, On^going/perpetuarre-evaluatlon of Afi^fyjlowlfi based upon prior . ' ;Teacher-constnict€(l'/ily fo^e^|cll 

' tilt in on-going 'data inrormation] provided by third party , e)dl|[^ l|istructi)rs/teachersi. Individual ^tudeht. 

tae to bring neHt^nfo^^ observers (pts) in order -to as^^^^ •>^ I(hVH^ \- 

litttioiyiRto student, nliicMiifoMon is Ksful a 'Ifljfli sul^s are*ya1ued'by 

./^ dossiers concerning * ^ isnot. -^^ « *ei^^K wiat sItlUsareinandaWy'. 

' jractital/environ- ; ' f^^Kupat^on? Secondary? 

'^ntal eiiployiient areas ' ' ^ '^^V ' 

.v|i(5;'cflncerning job/occ^^^^ % t J! • \] 

Hon cluster: ( J ' ^ ■ 




I flie -teacher xill develcp ^ a. On-golni] accountable conipllaitlon of Affectlve-tlnstriicttr perceptionJjpf ' USOC job.cWsjter lnfdnMt|on. 

a chrfkHst of sMIls for leamer/teacher/ln^tructor/studetit j ability of Indlyidual to find meSsuraMe, ' ■ / 

Individuals to use In " aMIIty or Wftge of ImpMtlve ^ Job activHIesi " ' ■ 

i 



observing job ' < skllli .to be us^d in tfiffefent Jobs 
prerequisite, knowltdqeji under cachjob cluster. 



Teacber-colistroctedclieckHJt. 



' • skills, etc. 




b. Discussion if job activities*— 

c. fmployer visit 'to group.s«ttlng In ttlilch 
prerequisites, sjdlls^^tc, will be 
discussed. ■ - ' " 



( 
( 
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